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SAFE SCHOOLS FOR TRANSGENDER AND GENDER DIVERSE STUDENTS

The National Association of School Psychologists (NASP) supports efforts to ensure that schools are safe
and inclusive learning environments for all students, fatmly members, and school staff, including those who
are transgender or gender diverse. NASP respects a person’s right to express gender identity, and the right
to modify gender expression when necessary for individual well-being. In addition, NASP suppotts all
students’ right to explore and question their gender identity. NASP is committed to a policy of
nondiscrimination and the promotion of equal opportunity, faitness, justice, and respect for all petsons

(NASP, 2012).

NASP acknowledges that neither having a transgender identity nor being perceived as gender diverse is a
disorder, and that efforts to change a person’s gender identity are ineffective, harmful, and discriminatoty.
NASP works to ensure that settings in which school psychologists work ate safe and welcoming and
provide equal opportunity to all persons regardless of actual or perceived characteristics, including gender,
gender identity, gender expression, sexual orientation, and any othet personal identity or distinguishing
characteristics (NASP, 2010). A glossary of terms may be found at the end of the statement.

NEEDS OF TRANSGENDER STUDENTS

In many communities, it is dangerous to be gender nonconforming or to be known as transgender. Many
children, youth, and adults blend with their chosen gendet, and ate safe to the extent that theit transgender
status is hidden. Data concerning school-age transgender youth are limited, but what data are available
suggest that more action by school officials is needed to ensute schools are settings in which students can
thrive.

Because transgender youth are so hidden, it would be easy to believe that these students are extremely rate.
Tt is extremely difficult fo estimate the prevalence of transgender students in school (Meier & Labuski,
2013). One of the few large districts to gather data is San Francisco. In 2011, 0.5% of San Francisco high
school students self-identified as transgender on the annual Youth Risk Behavioral Sutvey (Timothy Kordic,
petsonal communication, December 20, 2013). ‘The prevalence of self-identified transgender adults has been
estimated as (.3% of the U.S. general population (Gates, 2011).

'The experiences that transgender students have at school appeat to have effects on their well-being as
adults. Toomey, Ryan, Diaz, Card, and Russell (2010) showed that while gender nonconformity alone had
no direct effect on these outcomes, the wictimization expetienced at school associated with gender
nonconformity had a lasting impact and put these children at risk for negative mental health outcomes in
adulthood. Harassment and assault lead to anxiety about school, leading to missing days of school. Neatly
half (46%) of transgender students reported missing at least one school day in the previous month because
they felt unsafe (Greytak, Kosciw, & Diaz, 2009).
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Research suggests that gender diverse children are at higher risk of physical, emotional, and sexual abuse and\.
are at higher risk of posttraumatic stress disorder (PTSD) in adulthood, with about a third of the higher risk
of PTSD accounted fot by being abused as a child (Robetts, Rosario, Cotliss, Koenen, & Austin, 2012).
Coming out to family members often results in physical assault and expulsion from the family home (Ray,
2006). In one study, more than half of transgender youth reported initial parental reaction to coming out as
negative or very negative (Grossman, D’Augelli, & Frank, 2011). Young adults who experience low family
acceptance of identity are mote likely to be at risk for depressive symptoms, substance use, and suicidal
ideation and attempts (Ryan, Russell, Huebnet, Diaz, & Sanchez, 2010). In addition to longitudinal cutcome
tisks, transgender youth face immediate challenges during their school-age yeats. Transgender youth are
often despeiate to transition. However, even if they have medical insurance, the healthcare procedures
necessary to transition are e\phcltly excluded from most health insurance plans. Psychotherapy for gender

dysphotia is often excluded. Transgender youth may take hormones obtained on the stteet ot through the
internet without medical supervision, and take excessive doses. They may seek silicone injections at
“pumping parties,” resulting in severe disfigutement or death.

Despite these challenges, many transgender youth are resilient, and there are a number of factors that may
help them guard against the worst outcomes. Resilience in children and youth appears to depend on
personal characteristics like being outgoing, tesoutceful, and having a positive self-concept. In addition,
social relationships, such as having an emotional bond with at least one adult over a petiod of time, and
having a supportive community atc associated with resilience (Werner, 1995). Specifically for transgender
and gender diverse children, attention has been focused on family acceprance and schoo! acesptance. 1.GBT youth
from families rated high in acceptance (e.g., they discuss their child’s gender identity or sexual orientation
openly, integrate their child’s LGBT frtends into family activities, express appreciation for their child’s
clothing choices even if the clothing was gender nonconforming) reported better self-esteem, better health,
lower levels of depression, lower rates of substance abuse, lower rates of suicide attempts, and lower rates of
risky sexual behavior (Ryan, Russell, Huebner, Diaz, & Sanchez, 2010). These findings suggest that similar
acceptance in school environments 1s recommended.

CONSIDERATIONS FOR PARENTS, PHYSICIANS, AND SCHOOLS

‘T'o adequately suppott their child’s growth, parents must allow their child’s personality to unfold while
simultanecusly protecting them from harm (Ehrensaft, 2011). Families go through a developmental process
in accepting a transgender or gender diverse child. Much depends on a parent’s beliefs and understanding of
child development and of gender. Some children have unexpected gender behavior at an early age, which
petsists in spite of parent attempts to divert the child to gender conforming behavior. Parents may be
embarrassed or ashamed of their child’s behavior, depending on conformity pressures coming from
extended family members, neighbors, clergy, daycare providers, and others. Parents may fear the future for
their child, as well as their own future as they are judged by other adults. The parent who is the same sex as
the child may question his or her own effectiveness as a role model. Children and youth are more likely to
have successful outcomes if parents work to create safe and supportive spaces for their child within the
home, require others to respect their child, and express love for their child (Brill & Peppet, 2008).

"The World Professional Association for Transgender Health (WPATH) Standards of Care for the psychiatric,

psychological, medical, and surgical management of gender transition note that “I'reatment aimed at trying
to change a person’s gender identity and expression to become more congtuent with sex assigned at birth
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has been attempted in the past without success. Such treatment is no longer considered ethical” (Coleman,
et al,, 2011, p. 175).

Some students atrive at kindergarten alteady living in their asserted gender, while others express a desire to
make a gender transition later in elementary or in secondary school, The majority of gender diverse children
under age 9 who assert that they are a different gender than assigned at birth do not petsist in asserting that
gender in adolescence and early adulthood. By comparison, the majority of youth age 11 and older. asserting
a gender different than assigned at birth persist in that identity throughout adolescence and adulthood
(Steensma, Biemond, de Boer, & Cohen-Kettenis, 2011). For children under age 9, only reversible sociat
transitions are recommended (e.g,, clothing, hair styles, activity preferences). For children age 11 ot oldet,
other treatments may be appropriate. A reversible medical treatment involving the administration of a
gonadotropin-releasing hormone agonist (GnRH) in eatly pubetty can put puberty on hold for several years,
allowing the child time to mature and be ready for permanent changes. After puberty, youth can make more
informed decisions regarding long-term treatment (Delemarre-van de Waal & Cohen-Kettenis, 2006; Spack
et al., 2012). -

Educational persistence of transgender and gender diverse students may depend on their sense of safety and
belonging in the school envitonment. Title IX of the Education Amendment Act of 1972 prohibits
harassment of students on the basis of gender expression. Schools have a duty to ensute that gender diverse
and transgender students are included in all school infrastructure. For example, providing gendetr-neutral
bathroom options and avoiding the use of gender segtegation in practices such as school uniforms, school
dances, and extracurricular activities are structural ways to provide safer school environments (Toomey et
al., 2010). The presence of a Gay--Straight Alliance (GSA) in school can lead to greater feelings of safety and
of belonging, better attendance, and lower rates of harassment. (Toomey, Ryan, Diaz, & Russell, 2011).

Comprehensive antiharassment policies that include protections for transgender and gender diverse students
ate helpful for all students. Adult intervention is helpful when homophobic or transphobic statements are
heard (Case & Meier, 2014). Written policies and procedutes addressing the needs of transgender and
gender diverse students are helpful for staff and administrators and all students and families (e.g., Gay,
Lesbian, and Straight Education Network/National Center for Transgender Equality, 2011; Massachusetts
DOESE, 2012).

ROLE OF THE SCHOOL PSYCHOLOGIST

The school psychologist should be in tune with the needs of students and staff, and can provide evidence-
based information about transgender issues. The school psychologist should be welcoming and suppottive
of transgender and gender diverse staff and patrents, and he or she should be able to foster a climate of
acceptance and security for all (Case & Meier, 2014). A student’s transgender status or history must be kept
confidential and within the student’s control. In all cases school psychologists must be sensitive to the needs
and welfare of all individuals at theit school sites, including transgender and gender diverse students and
staff. School psychologists must advocate for the civil rights of all students, including those who are
transgender or gender diverse. This can be accomplished by:

* Advocating for gender neutral spaces and helping establish safe zones for transgender students
+  Seceking additional training ot supervision as needed regarding issues affecting transgender and gendet
diverse people
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¢ Modeling acceptance and respect

s Providing staff training to increase awareness regarding transgender issues in the schools

s Responding to bullying, intiridation, and other harassment, whether perpetrated by students or staff

¢ Minimizing bias by using phiasmg and pronouns that are not gendex spectfic and by avoiding gender
stercotypes

» - Providing counsehng and attendmg to the socml—cmotional needs of tmnsgendex and gendel diverse
‘students in school - : o SR S S TR

*  Acquiring and providing mfou:natton on commumty agencies th'lt pmmde services and suppotts to the
transgender community :

e Supportting or contributing to research regarding best practices for integrating transgender and gender
diverse students in school

Gender diverse and transgender students might be referred to a school psychologist due to school
victimization ot bullying, suicidal ideation or attempts, nonsuicidal self-injury, sexual orientation instead of
gender issues, social anxiety, and/or autism specttum symptoms. School psychologists should be aware of
resources for these children and their families. Transgender and gender diverse students may benefit from
learning healthy coping skills and building resilience, but intetventions for associated social-emotional
problems should not attempt to enforce gender stereotypical behavior.

NASP’s Principles for Professional Ethics (NASP, 2010 include provisions that pertain to gender diverse and
transgender individuals, including the following:

o Standard 1.2.6: School psychologists respect the right of privacy of students, parents, and colleagues with
regard to sexual orientation, gender identity, or transgender status. They do not share information about
the sexual orientation, gender identity, or transgender status of a student (mcludmg minots), parent, or
school employee with anyone without that individual’s permission.

o Standard 11.1.2: Practitioners are obligated to pursue knowledge and understanding of the diverse
cultural, linguistic, and experiential backgrounds of students, families, and other clients. When
knowledge and understanding of diversity characteristics are essential to ensute competent assessment,
intervention, or consultation, school psychologists have or obtain the training or supervision necessaty
to provide effective services, or they make appropriate referrals.

o Principle 1.3: In their words and actions, school psychologists promote fairness and justice. They use their
expertise to cultivate school climates that are safe and welcoming to all persons regatdless of actual ot
perceived characteristics, including race, ethnicity, color, religion, ancestry, national origin, immigration
status, socioeconomic status, primary language, gender, sexual orientation, gender identity, gendet
expression, disability, or any other distinguishing characteristic.

School psychologists should encourage schools to develop and implement policies and procedures to
prevent harassment of gender diverse and transgender students in order to promote safe schools for all
students. School psychologists can provide education about gender expression and LGBT issues to teachers,
administrators, students, and staff (Toomey et al., 2010). School psychologists should encoutage the
formation of support or social groups for gender diverse and transgender students (Goodenow, Szalacha, &
Westheimer, 2006; Toomey et al,, 2010). School psychologists can work with teachers and administrators to
serve as mentots for these students. Being accepted by even just one coach, teacher, or administrator can
serve as a protective factor against negative psychosocial outcomes for these youth.
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GLOSSARY

Language is evolving rapidly. Some terms that were considered acceptable in the past may be offensive in
the present. Some previously offensive terms have been reclaimed by newer generations. We have attempted
to use currently acceptable terms in this glossary. A glossaty that is frequently updated is the Media Reference
Guide available online from the Gay and Lesbian Alliance Against Defamation (GLAAD, 2010). -

e Asserted Gender. The gender a person declates to be, vetbally, nonverbally, covettly, or overtly. A
transgender person’s gender is usually affirmed insistently, consistently, and petsistently over yeats. In
transgender people, there is a difference between birth-assigned gender and affirmed gender. In disgender
people, affirmed gender aligns with birth-assigned gender. Depending on ecological safety, gender
affirmation may be nonverbal and covett, ot it may be a verbal declaration (“coming out”) in a safe
place.

+ Cisgender. A person whose sex assigned at birth matches current gender identity. The opposite of
transgender. “Nontransgender” is sometimes used, but implies that being transgendet is not a normal
variant of human difference.

»  Gender. Gender implies the psychological, behavioral, social, and cultural aspects of being male or
female (VandenBos, 2007). Gender refers to the socially constructed roles, behaviors, activities, and
attributes that a given society considers approptiate for boys and men or fot gitls and women (APA,
2011). While sex is a biological construct, gender is a social construct. As most people’s sex and gender
align, the two terms are sometimes used interchangeably.

o Gender Assignment. Gender assignment is the classification of an infant at bitth as cither male or female
(VandenBos, 2007); this assignment of a legal gender (sex) to a child triggers a variety of social events
and developmental tasks related to gender role.

» Gender Constancy. Gender constancy is a child’s emerging sense of the permanence of being a boy ot a
gitl (VandenBos, 2007), an understanding that occuts in stages but is mostly complete by age 7. School
entty presents greater pressure to conform to gender expectations. At this age, some childten with a
gender identity incongruent with their birth-assigned sex may experience distress if they are not
permitted to express and be witnessed as their gender. At clinically significant levels, this is called gender
dyspharia (VandenBos, 2007). '

» Gender Dysphoria. Discontent with the physical ot social aspects of one’s own sex (VandenBos,
2007). The degree of distress can vary from mild to severe, and can be life long, although not all
transgender people experience gender dysphoria. The child with gender dysphoria may demonstrate
symptoms of depression, anxiety, self-harm, ot oppositionality (APA, 2013).

» Gender Diverse. Someone is gender diverse if his ot her gender expression does not match what is culturally
expected for the sex assigned at birth (Gender Equity Resource Center, n.d.). Individuals may dress or
act in ways that others believe are not feminine enough ot not masculine enough. Gender expression
has become one aspect of diversity-in human resource practice and in civil rights law, including
nondiscrimination laws. Gender diverse implies that all humans express gender, and that no gender
expression is inherently better than another. Gender diverse is an altetnative term for gender nonconformit
which implies that gender diverse people are violating rules for gender expression; it is also an
alternative for gender variant, which implies difference from a norm. Other respectful terms for gender
diversity include gender creative and gender expansive.

» Gender Expression, Gender expression refets to how a petson represents ot exptesses gender identity to
othess, often through behavior, clothing, hairstyles, voice, ot body charactetistics (NCTE, May 2009).
Gender expression is visible, while gender identity is not. Being gendet diverse means having an

3
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unexpected gender expression; being transgender means having an unexpected gender identity. Some
transgender people do not appear gender diverse. Some people with diverse gender expression ate
happy with their sex assigned at birth and have no desite or intention to transition genders.

¢ Gender Identity, Gender identity is a person’s internal sense of being male, female, both, or neither (APA
2011). This sense of maleness or femaleness typically develops from a combination of biological and
psychic influerices (VandenBos, 2007). Shortly after children begin to speak, most are able to state
whether they are a boy or a gitl, and this ldennty 1s stable and resistant to ch'lnge Gender identity
typically formis bet\veen 2and 5 ycals of z qge FOL most people gendeL 1dent1t§ is consistent with sex
assigned at birth,

» Genderqueer. A petson who defies or does not accept stereotypical gender roles anid may choose to
live outside expected gender norms may self-identify as gendergueer. (Center for Excellence in
Transgender Health, Apzil, 2011). Geaderqueer people may or may not avail themselves of hormonal or
surgical treatments.

» Sex. The term sex refers to a person’s biological characteristics, including chromosomes, hormones, and
anatomy (VandenBos, 2007).

» Sexual Orientation. A person’s gender identity is distinct from sexual orientation. Sexua/ orientation
refets to an enduting pattern of emotional, romantic, and/or sexual attractions to men, women, both
sexes, transgender people, no one, or all genders (APA, 2008; VandenBos, 2007). A transgender adult
may be attracted to women, to men, to both women and men (bisexual), to no one (asexual), and/or to
other transgender people. One’s sexual orientation identity label is typically derived from gender identity,
and not birth assigned sex. For example, a female-to-male transgender man who is primarily attracted to
other men is likely to self-identify as gay. A male-to-female transgender woman who is primarily
attracted to men is likely to identify as straight. ‘Transgender people are more likely to also identify as
LGBQ than cisgender people.

» Trans, shorthand term for a variety of transgender identitics. Also, trans people ot transpeople (Center
for Excellence in Transgender Health, April 2011). Because there are a variety of disputes about the
terms fransgender and transsexital, frans 1s seen as a more widely accepted and respectful term than
transgender. There are other terms which are more universally perceived as offensive, such as “tranny.”
See the GLAAD Media Reference Guide (2010) for terms that are universally offensive.

» Transgender, Transgender refers to having a gender identity that differs from culturally determined
gender roles and biological sex (VandenBos, 2007). 1t is an umbrella term which includes diverse
identities and includes persons identifying as female-to-male, male-to-female, two-spirit, genderqueer,
and other terms (APA, 2011). The transgender umbtella includes those assigned female at birth who ate
ot who wish to be living as men (fransgender men), and those assigned male at bitth who are or who wish
to be living as women (#ransgender womenr). Many transgender people appear indistinguishable from
cisgender people. They may ot may not desire body modifications to express their asserted gender. Body
modifications may be temporary (e.g., shaving, changing hair style, binding, using hormone blockers) ot
petmanent {e.g,, hormones, electrolysis, surgeries; APA, 2011). Medical assistance can help transgender
people live more comfortable lives as they may be better able to blend in as their affirmed gender.
Transgender women typically identify as women, and transgender men typically identify as men.

« Transition. The process of changing gender expression from that of one gender to another is called
transition (APA, 2011). Social fransition tmay include changes in clothing, grooming, pronouns, names, and
identity documents. Children, adolescents, and adults may undergo social transition at any time. Medieal
fransition may include hormones and surgeries. Surgeries are only available after age 18, after at least one
year of living persistently and consistently as the desired gender. Youth who have lived persistently in
their preferred gender and who have reached Tanner Stage 2 for their birth sex (around age 12 for
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tfemale-born youth and about 14 for male-born youth) may be eligible for medication that can suppress
puberty until they reach age 16 or older when they may be eligible to be treated with hormones
appropriate to their desired gender, saving much of the expense, pain, and cost of medical transition for
adults.
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events and health outcomes {209) 76251 “mer@uh_ed
+ Advocate for effective sc[}ooi practices that Keis Varjas, Geargia State University

prevent early school leaving E-mait: kvarias@asu.edu
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Introduction History of Position Statement

+ Previous slatement on LGBTQ
youth focused more on LGB

+ More specifics needed for
{rans and gender
nonconforming students

+ Authors: transgender and
gender diverse school

k":;‘. ‘ Foaizie Flamid

« NASP {2010) school psychologlsts demonstrate respect for a
person’s:
— Aulonomy and right to self-determinaticn
« NASP (2012} is commitied to:
- Nondiscrimination
— The promotion of equal opportunity, falrness, justice, and respact
for all persons
« NASP {2014) respects people’s right:

— To express gender identit
- To modify ggnder express);on p.sychOIOQISts
— To explore and question lheir gender ideatity _ T v Timeline:
R — Initialed February 2013
s — Adopted February 2014 5




NASP Positions

+ Transgender identity and diverse gender
expression are not disorders (APA 2013;
APA/NASP, 2014). R

+ Efforts to change gender identity are
ineffective, harmful, and discriminatory
(APA, 2008; WPATH, 2011). -

NASP POSItlons

".NASF' supports states iegtsiaiive efforts to
1B '-_:_-ban “reparatave therapy for LGBTQI-ES
“ youth (APA/NASP, 2014) -

+ School seltings should
—Be safe and we!oommg
- Provide equai opporiumty (NASP 2010)

Ethical Considerations

Principles for Professional Ethics (2010):

- Standard 1.2.6: Respect privacy

- Standard i.1.2; Obligated to pursue
knowledge and understanding of diverse
backgrounds _

— Principle 1.3: Promote fairness and justice.
Cuttivate school climates that are safe and
welcoming to alf persons

Standard 1.2.6

School psychologists respect the right of privacy of
students, parents, and colleagues with regard to
sexual orientation, gender identity, or transgender
status. They do nol share information about the
sexual orientation, gender identity, or transgender
status of a student {including minors}, parent, or
school employes with anyone without that
individual's permission.

Relevance for School
Psychologists

Transgender siudents:
— 0.5% of students
— At higher risk for harassment and abuse as
children in school and home >
+ Increased {ear of victimization
* Hiding/suppressing gender
= Absence from school
+ Increased sates of mental health conditions
{Greytak, Kosciv, & Diuz, 2009)

1

All grown-ups were children once...
{Antoine de Saint-Exupery, 1440}

Adult outcomes, good and bad, have
implications for our actions today with
younger people
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Conclusion: Victimization, rather than gender
diversity, predicts negative psychosocial adjustment.
13

Victimization (sévere)

A man habysilting his girifiend's 17-month-oki baby {#as)
charged with ki%ing him. According to court docuntents he
punched him over and over with clised fisis and grabbed him
by the nack.

*l was trying to make him act ke a boy instead of a little girl_ |
never steuck that kid that hard befors. A one-time mistake
and f am going lo do 20 years.” .
3.2010, Kilext 5. i o say.
Evesitness News ]

Victimization

"It always feil like he was fighling somathing. Fighting life.
Fighting, fighting, never quite able to fit in. He was bullied,

he was rejecled, he was marginatized.” (mother of
transgender high school student)

“Realizing that | don't want to have to choose between
being female and being male really scares me and | am
afrald to tell event the people | trust the most,”
{lransgender high school student)

HRC, 2013

Victimization

= Transgender adults who were "out™ in K-12:
— 76% raporied harassment
— 35% reporled physicat assauit
— 12% reporled sexual assault
—~ 6% reporied expulsion for gender expression

+ Viclimization highest among:
— Muitiracial students

(Grant et al, 2011)

. Effects of Victimization: Prevalence
of Sulc[de Attempts

e 41% among all transgender adults
= 55% if harassed at schoal 2
— 64% if physleally assaulted af school
— B8% if sexually assaulted at school
= ?6% |f assauited by schoot staff -
(Grant elal 2011, p.d5)
. ‘E 6% among general popuiatlon

(Kochansk et af, 2004}

Suicidal ldeation/Attempts

+ Children
— 45% have expressed thoughis of self harm to at least
one parent or caregiver

» Compare to 5.0% of general populstien (Gould et al., 1998)
ox

» Adolescents (Grossman & D'Augelli, 2007)
— 50% have considered suicide
+ Gompare to 15.8% of general population {CDC, 2012} 3X
— 25% have attempted suicide
+ Compare to 7.8% of general population (CBC, 2012} 3X

9/1/16




Experiences With Family

* When disclosing lo family
— 57% negalive reaction A :
— Alroady at risk for negative psychasoual outcomes
{Grant et ar., 2341)

+ In supportive households
— Fewer adverse ottcomes (32% sufcide altempt rale
Vs, 51% in rejecting households})
{Grant et al, 201})
— Family Acceplance Project

i)

Language and Terminology

Three parts of gender: C
~ Physical, biological, or anatomical sex

— Gender expression
+ External

— Gender identity
* Intemal

2

Sex

Mate

2

Sex Assignment

+ The classification of an infant at birth is
either male or female, typically based on
the appearance of externat genitalia.

» This assignment of a legal gender {sex} to
a chitd friggers a variely of social events
and developmental tasks related o gender
role,

T A d-fadrieshd Yod s atendery

Gender Expfession

9/1/16
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Gender Identity

+ One’s felt sense of seif as being a gm a boy, both,
of neither.
— Internal

— Child usuaily voioes gendef between 2 and 5 years
OEd {Zutker & Bradiay, 2045)

= One “just knows” their gender

— Psychologlical, cuftural, social construct
— Tied to pronouns
= Mr/Mrs /Ms. and he/himishafer

ki

Language and Terminology

+ Intersex:
— Physical sex differs from cultural expectations.

+ Gender diverse (gender creativelexpansive);
— Gender expression differs from cultural expsctations.
TRE A !

+ Transgender:
— Gender identity differs from culturat
expeciations.

Language and Terminology Gender
Specific Terms

* Trans girllwoman
- She, her hers. Ms., Mrs D,

» Trans boylman
- He, h(m hIS MrJDr,

. Nonbmary

- Genderquser, two spmt agender gender neuiral
pronouns
+ Thay, them, lhelrs, Mx.J/Or., zie, hir

Language and Terminology

+ Cisgender
— Assigned sex aligns with gender identity

» Gender Dysphoria
— Discontent {o distress with one’s gender

+ Asserfod Gender

+ Gender Affirmation/Transition
- Saclal
— Medicat
— Legal

9/1/16



Diversity and Intersectionality

How do culture, language, race, and ethnic
diversity intersect with transgender and
gender diverse identities? .- :

Diversity of Transgender Identities

We might expect that somecne whose
gender expression is feminine, that their
gender identity would be woman and their
sex female, but. ..

People don't always maltch our expectations.

a

Diversity of Transgender ldentities

My trans experlence, as While, affluent,
raised male, female identifies, English
speaking, presently abled, is not like others.

- The world is different for trans peopie who
~are Black, ralsed femals, and male
|- identified.

Intersectionality of Race/Culture and
Transgender {dentity/Diverse
Expression:

+ We are all different—If you meet one of us, you've only
mel one of us,

+ White women cannot speak for the experence of women
of color, yet many have belter access to services,
supports, and venues for ielling their stories and hearing
others’ stories.

« The internet has broadened the voices that are
commemicating with the rest of society, but even now the
most privileged and prominent stories are those of White

niiddle class families. .

Diversity of Transgender ldentities

+ Trans people can:
— Have intersex bodies or not
— identify as a man, woman, neither, or both
— Be Black, Aslan, Nalive, Lalino or White
— Be affluent or poor
— Be a U.S. cilizen or noncilizen
— Be English-speaking or non-English speaking
- Be parents or nonparents
— Be employed or unemployed

e ity dvaee tomtror £ ot B o enindand Wi Pioeed S iori bt sbivink v reried
S E A e e b g TaTriy b NL v e Bd e £V S0 B LM ATE
B e IR TGS TRl ey a R A B fenid PR aREAT 18 B AE M e R G2as

Fira b o fl sod s dy Tow @ty Fmie e wdort »

PES, 2015
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Transgender People of Color

+ 259 times as Hikely to expedence palice violence compared
to White cisgender survivors and viclims.

+ 2.37 fimes as fikely to experience discrimination compared to
While cisgender strvivors and vietims =~

+ OF survivors and victims who reported (o the pofice, 48%
reported incidents of police misconduct to NCAVF, a
considerable increase from 2011 {32%)

(NCAVP, 2013)

37

Homicide in LGBTQI-2S
Communities of Color

+ 50% of totai hate violence murder victims were
transgender, all of whom identilied as transgender
women, yet transgender survivors and viclims only
represent 10.5% of total reports gucave 2013)

+ LGBTQ homicide victims:
— 50.0% BlackiAfrican American
- 19.2% Latino
— 11.5% White
— 3.9% Native American {NCAVE, 2013) e

Experiences of Black Trans People

+ 34% report a household income of less than
$10,000 per year. This is:
~ Nore than hyice the rate for ransgender people of all

races {15%),

~ Four times the general black population rate {9%), and
— Over elght times the general U.S. population rate.

+ Nearly haif (49%) of Black respondents reported
having attempted suicide.

+ Over one fifth of Black respondents were HIV-
positive (20.23%).
— An additional 10% reported that they did not know their

stalus. {NCAVP, 2013} -

Community Acceptance

+ African Americans associate the term “civil rights™
with the 1850-1970s era '

+ LGBT rights are associated with “equal/human”
rights. “Civil” and “equal® are not interchangeable.

= Afthough 67% of African Americans oppose LGBT
marriage, 80% are willing to support equality issues
like crime prolection, healthcare, housing, work
proiections, and pension access {AOF, 2009}

Family Acceptance

+ Black transgender people were more likely
to be accepted by their families than the
overall sample of transgender
respondents.

{Harrison-Quintana, Lettman-Hicks, & Grant 2012)

4

Asian American and Pacific
[slander Trans Experience

+ 18% reporting a househald income of less than $10,000 per

ear,
. %NPI respondents who attended school and expressed a

Iransgender identity or gender nonconformity reported
alarming rates of;
— Harassment {65%})
— Physical assault (30%)
—~ Sexual assault (15%) .
* in K-12, harassment was so severe that it led 11% to leave

+ 8% wore also expelled due to bias.
Netional Transgender Discrimination Survey (2012)

8/1/16




Indian Cultural Competency
oling Rights in lndi

~v.Hijra—considered good luck in weddings,
" ceremonies, yet discriminated against in socisty.
—india’s Supreme Court has’ recognized -
transgender people as a third gender, in a
fandmark ruling.

- "iis the r[ght of every human being lo choose
their gender,” it said in granting rights to those

who identify themselves as neither male nor

female.
{BBG, 2015)

a3

Transgender Latino Experience

Contributing f_acto_rs_ that most vary experience:

— Peer acceptance

— Family acceptance :

— Gender roles {Machismo vs. Femlmsmo}
- Religious views and cusloms

- Cilizenship stalus

- Acculturation

- Sociosconomic stability

21

Transgender Latino Experience

+ 2% of Latino LGBT youth identify as
transgender.

« 6% of Latino LGBT vyouth identify as being
gender diverse {l.e., genderqueer, gender
fluid, both, neither, elc.).

Transgender Latino Experience

Latinos that also identify with other races also
deal with the intersections of those cultures.

— 55% identify as While

— 23% identify as “other”

— 10% identify as Black

— 4% identify as Asian or Pacific Islander

— 4% identlfy as American Indian or Native
American

— 3% declined to detail the other race

45

Transgender Latino Experience
School Experlences:

— 77% reported harassment

— 4(% reported being excluded

— 36% reported physical assault

— 13% raported sexual assault

— 21% dropped out of school

— 9% were expelled due to perceived bias

Transgender Latino Experience

Employment Discrimination:

— 20% reported unemployment, compared to
14% of overall trans population.

— 26% of trans Lalino citizens and 42% of
Latino noncitizens reported job loss due to
bias.

— 47% reported lack of job offers due fo bias.

9/1/16
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_Workpiace Harassmenl

:-' = 54% of cmzens and 57% of nonmtlzens

Transgender Latino Experience _:

“raported harassment, S
S = 16% of it d4?° f ti R
“reported p 'ﬁ?é‘.%ﬁ%aras@rﬁeﬂ""c’ laons. o

"2 14% of citizens and 38% of nongilizens
reported sexual harassment.

— 34% of Latino trans have felt compelled to sell
drugs or sex for income at some ;Eoznt in |Ee

43

Transgender Latino Experience
Housing Discrimination: -

- 26% of cltizens and 46% of nonaitizens
reporied being refused a home or apartment
due to bias.

-=15% of citizens and 26% of nancttlzens
 reported eviction due lo bias.

B

: Houslng Dlscrimrnatlon

. Transgender Latmo Expenence '

. 2?% expenence hometessness compared to
-71. 4% of general population

« 156% will experience home ownership
compared to
— 32% of general transgender poputaiion
- 49.7% of general minority population
— 67% of general population

3]

Transgender Latino Experience

Medical Care:

+ Experience higher rates of discrimination when cempared
o the general, Latino, or transgender populations as a
vhole

« 23% reporied being refused medical care due to bias and
discrimination

+ 36% postponed medical care of significant illness due to
fear of discrimination

Ttadégender Latino Experience

:'__HIV Status:

» 8.5% are HIV posilive. Greater compared to:

* — Transgender poptiation thatis HIV positive 2.64%
~ General Latino population thatis HIV positive Is 8.5%

T Ganera[ U.8. population that is HIV posilive Is 0.6%
:'--‘ ‘EO% reported not knowing their HIV status

(Grant ot al,, 2011}

5

Transgendef Latino Experience

Suicide altempts:

+ 47% of Latinofa trans reported having
attempted suicide.

* This is higher, compared to the 1.6% suicide
attempts within the general population.

(Grant et al,, 2011}

9/1/16




Transgender Latino Experience

Acceptance of Policy Change (Dutwin, 2011)

+ 48% of Lalino people support gay marriage; in line with
: ggner_al population seniment - .0

’ % suppott legat unions A R

+ 80% support fegal prolections agalnst hate crimes, job
discrimination, houslng discrimination, and the provision
of healthcare and pensions

« Improved support from those who have accullurated
compared to tradiionat Latinos

Two-Spirit Identity

“Lfg%_?%ru wasa 1tgrm created bgrgfi?tive Armerican

eople in 1990 as an umbrella term to

inglude rnany of the lribait¥ specific terms used o
wrefer to

: .ﬁho “take on” the other gender, as well as those

os& who are “not male and hot fermale”

ative Americans who identify as LGBT. it comes

*1 - from a Northern Algonquin word “niizhmanitoag”
e (Angusksuar, 1897)
55

Two-Spirit Identity

+ Some identify as Two-Spiri, others identify
themselves using traditional terms, others identify
as Native and LGBT, or LGBT and Two-Spirit. ..

« Tribal histories, languages around “Two-Spirit”
people vary greatly, and individual family/clan
histories and responsibilities as well as personal

“and spiritual experiences may contribute to how
people choose to identify themselves, and to
whom,

= Pine Leaf (Crow) 1800s dressed as female, warrior with lour
wives : :

+ Running Eagle (Plegan) 1800s wardor woman; belonged lo a
man’'s society; had a spiritual vision that forbade her from
marrying a man; had aveman pariner

+ Lozen (Apache) 185051889 dressed a5 & male; was a prophat,
healer, wanior; had a visien fo fve as a man; could detect
movement of enemies £

- Trans Native Americans

% ol :_':_ Injustice al Every Turn (2012): Nalional Transgender
Y3 - Discrimination Survey:

=+ American Iindian and Alaskan Native fransgender and

gender nonconforming people:

— 3.24% reporied being HIV positive; an additional
8.53% reported that they did not know thelr status

— 2.64% for transgender raspondents of all races, and
0.60% of the general U.S. population

e Fifty-six percent (56%) of AfAN transgender attempted
suicide compared to 41% of alf study respondents.
g2

1! ff Youth Voice

 “l heard that {Aboriginal irans-
4 - people) were teachers, medicine
.. people, arlisis, counselors, dream
- Interpreters, people with open
. arms who don't push anyone
2 away, I was reading thal some of
“i them were wives of chlefs and
- accepted. | thought 1 vwas the only |§
-1 kid like me and everyone says
: that, None of us knew about two-

= spinit or trans sluff.” wo-Spirited
.. Paople of the Flrst Netons, 2008}

9/1/16
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1 How Two-Soirit Identity Goes Bevond the

: - Gender Binary and Helps Heal Historical
¥ Trauma

&1

Microaggressions

Funny, you don't...

—Look Native Amencan

—Look Jewish

— Sound fike a woman

—Look Asian

— Seem poor

- Look like a man

— Look old enough to be a grandmother

Diversity of Transgender ldentities

* Trans people may be atiracted io male or
female people, both, neither, and/or to
other trans people.

+ Trans people may experience shifts in
orlentation.

Developmental Issues

General Development and Trans
Deveiopment

Development of Gender Identity

Pranatal;

— Precursors to both male and female reproductive
tracts are present at 6 weeks following
conception.

— in presence of testosterone and lestos!erone
receptors, male system develops, and female
system atrophies.

— Once genitalia are developed (12 woeks) the
¢hild ¢an be assigned a sex.

[=3

Development of Gender ldentity

Birth to age 3:

— Gender labels are applled by parenisfothers.

— Social experiences, neural developments,
?Iass:fcatlon Skl”S, and basic gender ldentlty
orm

- Frequent remlnders of gender, gendered
behaviors are encouraged; gender diversity is
often punished.

+ Basic gender identity and gender preferences
emerge.

9/1/16
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Development of Gender ldentity
Age 3 to age 6;

— Gender expectations consolidate boy or girl
scripts. S

— Once solidified, "typical” gendered behaviors
are imitated.

Development of Gender Identity
Age 7 to Puberty: ' |

— Gender constancy develops.

— Children begin fo rely less exclusively on .. :

gender scriptsfexpectations.
— Children look to the behavior of models

consistent with internal gender identity.

Development of Gender Identity

Puberty and Beyond:

— Re-examination of self-concepts, and forming
an adult gender identity.

-~ Soclal pressure, changing social dynamics;
identity is continually solidifying.

Trans Gender Development

Prenatal:

— The science is uncertain, bui genelic clusters of
transgender individuals have been identified.

- Hormones may play a faclor, but do not
independently differentiate gender identity.

— The study of intersex genes and intersex
individuals’ experiences with developing their
gender identity suggest a biolegicai contribution
to gender identily,

Genetics
+ Siblings who are both transgender:

Genetics

But many identical twins are discordant
for gender identity

9/1/16
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Trans Gender Development

Birth to age 3:

— Parenls commonly see that their child is significantly gender .
nonconforming. i

— Parents should fistan for assartions from the internat sense of
self of the child. LN

— When chiddren assert their gendar, parenis often respond with
“No you're not; boys have penfses” or “You're just confused.”

— There is nothing to “figure oul” at this aga, no medical treatmant
necessary. R

—~ Paranis should support childrea’s exploration and queslioning of

‘10 their gender, v

n

Trans Gender Development

Age 3ioG:

— Children are consistent, persistent, and
insistent in asserting their gender idantity.

— Some families choose lo have their chitd
undergo a soctal gender transition before
entering kindergarten.

2

9/1/16

Trans Gender Development

Age 7 to Puberly:

— The lransgender idenfity is constant.

— Developmentally, {ransgender children are usually
very early or very late bloomers,

— Important time: differentiating sexual orientation from
gender identity and expression.

— Most gender divarse childran do not have a gender
identity untit after age 9.

— After age 11, neady all youth with transgender idenlity
wili persist in that identity through adulthood.

5

Trans Gender Development

Puberty and Beyond:

— There is a re-examination of self-concepts and
the formation of an adult gender identity.

— Soctal pressure, changing social dynamics, and
gender identily are continually solidifying.

— This constifutes another developmental time for
the transgender Individual or the gender diverse
self to emerge.

“One spring afterncon, while it was st daylight, a
team mate and | wers running down the Park Avenue
hill, heading to the showers, and our busses home. He
{old me that he wanted to grow out his hair, shave his
lags, and see if he could pass as a girl. | was amazed
that there were other people like me, but terrified to let
anyone know that | wanted {o be a giil, even someone
who might have been sympathetic. { could have
supported a frans sister, but { didn't, Why was it so
shameful {0 want lo be a girl? What would have
happsned H 1 had told her [ had the same thoughts?
And what did | do to my frend by not saying anything?
| had absorbed misogyny forelgn to me, like a virus |
couldn’t cure. As if my own tendencies to gitlhood
were furning fo poison inside,”
{Davidson, 2012, p.38)
w

Age Firsf Talked About Gender

All Participants

R
in

13




Age First Talked About Gender

Asserted Gids

ittt

3

Age First Talked About Gender

Asserted Girls

teaquancy iwent
B
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Apples and Oranges

+ By kindergarten, some children are living in their
asseried genders. Others may make a gender Iransition
later.

+ Ths majority of gender diverse children do not persistin
that asseriion in adolescence and early adulthood.

+ Youth 11 years and older asserling a cross gender
fdenlity persist in that identity throughout adolescence
and agultheod,

31

Risks and Resiliencies

+ Threats to deveiopment
* Resiliency factors

Pathways to Risk
{Pathways to Risk handout)

Understanding pathways should highlight
places of intervention

Intervention: targeted at reducing
homicide/suicide risk, not gender identity
or gender expression.

9/1/16
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Threats to Development

Transgender youih are often desperate 1o
transition, but lack access to transition-related

— May Use hormionss without medical supenvision
— May not understand that hormone effects not dose-
dependent T R

* More Is not better; ovardosing hormaones lead to blood clats,

“It feels like you're standing in a room and
everybody can see you—everybody knows
you're there but no one will say anything to
you because they don’t understand what
you are. Like you're sort of a different
specles.” : '

tivar failu ré, slioke, cancar C 201 3
— May seek silicone injections at “pumping pariies” (HRC, )
« Sikcone often not medical grade; may migrate lo olher pads
of body causing disfrigurement, death
5 <}
‘B foun £2 a 1

Kaylee Johnson’s Story

[fipwweyoulube comiva =RBCxikUDL-,

ar

identified” San Bernardinac Sun, November 19, 2013

News report misgenders and mispames victim,

Victirn's status as transgender is invisible.

Note emphasis on traffic distupilon.

Suicide occurrence the day before the international

Transgender Day of Rernembrance.

» Things are changing: the slory was updated to note
the victim's transgender status and correct nams
and gender on September 17, 2014: 10 months
after initial story.

+ Kaylee was in her 30s, but was once a K-12

student.

«- . »

&3

Leelah Alcorn

= 17 years old
+ Kings Mills, OH

+ Died after being hit by a truck on
Interstate-71 al 2 o'clock a.m. on
December 28, 2014

+ Suigide note posted on Leelah’s
Tumblr account a few hours later

Leela_h Alcorn: Suicide Note

+ Feltlike a gitl since age 4

+ Cried tears of happiness at age 14 when
she lsarned what fransgender” meant

« Came out to parenis at 14
— Parents negated identity

— Parents took her to “Christian” therapy to
change her sexual/gender identity

9/1/16
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Leelah Alcorn: Suicide Note

. Came out as gay at schoo! at 16
- Parenls withdrew her Erom school
" Took away laptop and phone
—~ Forbid her to use soclal media -
— Forbid friends 1o visil - o
— After 5 manths, parenis lst her retum t¢ school

Realized parents would never help, and 18
would be “too late” in her view to transition

-

“

Leelah Alcorn: Suicide Note

. Decided life not worth living :
~'Friends only liked her if she was present alschool
— Worried about money for coflege and for transition
— Wil never hke the way she iooks of sounds

“Either | E;ve the rest of my Ilfe asa [one[y man who
wishes he were a woman of | live my life as a fonelier
woman who hates herself,”

9/1/16

Leelah Alcorn’s suicide: Aftermath

v Suvide role resonated through soda) meda and traditional media
¢ Parents
~ rerooned Leed 2s TombY acoant
— Iterieas
+ statsd e denk belees i Qrting Yatapraderd, ealgra sty
¢ Gawleedter s pod ured her ased nres Elastia)
—  Woved frecal Just befee # was sehedidad
— Prowerinog Leelah's test flend frors avendng

"Something tha! i an opirion on an issue for you, may mean the dference
betveeen Bfe and death for your child® Revw. Kiisten Kein Cechettini

Leelah Alcorn: SUECide NOte -

+ “As for my will, | want 100% of the things
that | EegaEly own to be sold and the money
to be given to trans cnwl nghts movements
and support groups.”. & -

+ “Gender needs to be taught about in
schools, the earlier the belter”

“Fix society, please”

Leelah Alcorn suicide: Aftermath

+ Memorial vigils held in many cities in US
and globally
+ Some called for prosecution of parents

+ Renewed attempts to ban reparative
therapy with minors

How School Psychologists Can Help Sludents Address Student Beliefs
Studenis May Inherit From Parenls, Peers, or "Reparative” Therapists

Ywhaveaguoﬁve,bveand
be loved, LGBTQ-2S people
establish and maimzin lifeleng
friends, pariners, and famities

Transftion takes time. People

*+ “No one will love you.”

. ou IF never be

actlve enough come in afl kinds of beautifid
shapes and sizes. Even if trans
peopla have won beauty contests,
L beauty of soul Is even better.
* MYou are selfish.” You're not seifish for being

yourseif gven i it's inconvenient
for others, Self-care s cool.
%

I ~
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; ".ﬁ “God doesn t make
s mislakes (about buth
: ..._-ﬁ--gender}‘ S

4 “Th chureh will expel
yo_ug'. i P

RBow Scheol Psychologists Gan Help Sludents Address Student Bellefs

Smdents May ]nherilFrom Parents, Peers, of "Reparative™ Therapists

s no mislake ﬂ;alyoﬁ ae
fransgendes, Tha world needs yvu
fuslas you are: lrans.

If that’s tree !zumwu_n-eed a
better chirch. Thers are people
that ail acoept you for vwho you
are and you have a right lo youwr
onn deep, persondd, and
‘eommunal spénituality.

7 Arent most peaple doing that
-, dhready? Living as who you amis
. he grealest gt you couid give o
U youesell and humandy, o

+ “You will buen in hell”

What You're Saying When You
Misgender Us

| know you betler than you do.

b d rather hurt you repeatedly than change the way

2I'speak of you.

+Your safely Is not important to me. :

-_::Yuur identity Isn’t real or worth acknowledglng

+ ‘I'want to teach everyone around me to disrespect
you. :

-

(Finch. 2014}

What You're Saying When You
Misgender Us

+ Offending you is fine, if it makes me comfortabla.

+ [can hear you falking, but | am not listening.

+ Being who you are Is inconvenient to me.

 twould prefer itif you stopped being honest with
me.

+ lam not an ally, friend, or someone you can
trust.

(Finch, 2014}

o

When You Use the Right Pronouns

You're saying:

— | support you.
—{'m an ally. :
— i respect your right to self-determination.

geaplie pezacsd,

EETEIH S [ B ECARS NPT
S I gEARY T PR R 4T AT
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Fronoun Game

LG

“I need to know that | am loved and
accepted and believed in and that life has a
point and | will find it someday. That's just
getting harder and harder to believe.”

(HRC, 2013)

Developmental Assets

» Resilience - outgoing, resourceful, and
_-having a positive self-concept.
+ ‘Establishing social relationships and a
“supportive community ->emotional
supports.
+ LGBT youth with supportive families:
—Have beiter self-esteem
— Have beiter health
— Feel safe, included, and accepted

Lug

“It is easier to build strong children than to
repair broken aduiis.”

{Attributed to Frederick Douglass)

18
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Building Safe Ecologies

+ Parental acceptance isa deve!opmental procass
~dependent on )
© — Personal beliefs -
— Understanding of child deveiopmenl
.= Understanding of gender, deveiopmenl

+ Some children persistin splle of parenls aitempt
o change them. =

. Parental embarrassment or shame results from
their attempts to conform to external pressure.

Building Safe Ecologies

+ Parental fears
- Child's fulure
- Parenls fuiure

' '- Parenis may queshen thelr effecbveness as ro!e models

. Suocessful outcomes are mﬂre hke!y if parents wofk to
create safe and supporlive spacés for thelr child within
the home and require othars io respect and express love
for thelr chitd. i EEE

13

Family Acceptance

Prevalence of suicide attempts:

— 51% among those whose families were
rejecting
— 32% among those whose families were
accepling
(Grntetal, 20171)

4

Family Acceptance

Salem 10-year-old: “l though! | would be
more comfortable as a boy than a girl.”

How One Little Brother Became a Hero to
His Transgender Sister

Congresswoman supports transgender son

152

Family Non-Acceptance

What Family Non Acceptance Sounds Like

kix]

Opposition to School Acceptance

There are a variety of crganizations who cppose
accommoedations for fransgender students. They have
names which make them sound benign {e.g., Family
Research Council) and are likely active in your area

» Altance Delending Freedom (ADF) kas Issued aa altemnative

ticy for schools:
EHQ‘ ferwiw.adimedia graffiles/StudentPhysicalPrivacyPolicy.pd|

+ Along with a legal brief why schools should not accommodate
transgender students:

httodAwean adfmedia.oraffiles/StudentPhysicalPrivacyl etier. pdf

1

9/1/16
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Family Acceptance

With hope iInmy |
‘heart and a tear in
'my eye, basically |
said this girl is
'your son,

Jians Kids Reol|

115

Scenario 1: Student Comes Qut

You are the scheol psychologis at a Oomprehenswe high school, A
gth grade student asks to meat with you.

‘| need to tell somebody’, she says. “You' ré a psycho!oglsl ng?ﬁ? il
tedl you something secred, you can't teff anyone nght?’
You nod your head, butl also let thé sludent know you may need lo
|nform others rf they are in éanger

“T'm notin dange{ she says ‘Mot realiy [just want 2obe a boy 1
knovs | need a letter from somebody Eke a psychologist fo get
horenones and surgery and things fike that. But 1 dont even know
lie fiest lhing o do.”

143

Scenario 1: Student Comes Out

+ How would you proceed? What additional
information might you want to know about the
student?

+ Would you need to inform anyone about what
the student has told you thus far?

+ The student asks if you would write a letter
supporting the student beginning testosterone.
What would you tell them?

nz

Building Safe Ecologies

+ Schools have a duly lo ensure inclusion and
access in all of the school's infrastructure.

+ Ensure school uniforms, school dances, and
extracurricular activities are inclusive.

» Gay-Straight Alliance {GSA) can lead to:

— Grealer feelings of safely and belonging
— Better school attendance
— Lowaer rales of harassment and buliying

173

School Psychologists’ Role in
Building Safe Ecologies

+ School psychologists can advocate for
comprehensive, enforceable, and enforced
antiharassment policies.

- Wrilten policies and procedures are helpful for aff
staff administrators, students, and familles.

+ Adult intervention is mandatory.

+ Model tarminology and pronoun use
effectively.

13

School Psychologists as Advocates

» Ecological systems (see handout)

20




Building Safe Ecologies

+ Points of community contention:
—Bathroom Access R
—Sports Pé_fticipatio__n
- Lo'ckér'R:é'c_)rh' Adceés

1

Bathroom Access

+ All students must have access to rest
rooms T
—When bathrooms are gendered, frans

students must have access {o bathrooms
corresponding to their gender identity

Bathroom Access

+ Trans people look like their affirmed gender

+ Forcing trans people to use the rest roam
associated with their birth assigned gender risks:

— Confusion

— Being lold they are in the wrong balhroém
— Being arrested

- Being assauited

Jaime Raines, trans man: _
Should he be forced to use girls' rest room?

Before T Afer T
14

Nicole Maines at 15 (right): Should
she be forced to use Boys’ room?

Bathroom Bills

Michael Hughes would
he forced to use ladies’
washroom, under a bill
proposed in Canadian
Parliament by Donald
Plett {Conservative)

Michael Hughes, trans man

9/1/16
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Bathroom Access

« Forcing students to use staff rest room is
inadequale because: .
- Students separated from peers.
. Lose socsahzahon !hal oceurs -

« Peers nolice student is forbidden to use balhm@m -
exposing lrans student to taunting - -
- The student must be outed {o other staff, or be
questioned by staff who don't Know and expelied
from staff bathroom

Bathroom Access

+ Forcing students to use health room is
inadequats:

~ Many schools have part llme nurses
+ Student must obtain key, ouhng self to adults

- Locaiion may be far from class

123

Bathroom Access

* Trans stl'._i'd'e_rits'hiay'_'héyfc:';:hé_i_ée of using
health bathroom or regular bathroom, but
can't be forced to use ’the health bathroom

= Cis students have the same cho:ce

Bathroom Access

. Opponenis of trans student restroom access
often argue:

— {{ invadeas “privacy righis™ of cisgender studenls

— Sludenis can “fake” being trans for nefarious
purposes

— Trans girls pose safety risk o cis girls

— Trans access should be delermined by majority
vole,

Scenario 1: Community Complaint

You are the school psychologistata comprehenswe middle schooi ina
rural distdet,

The principal knacks on your deor.

“We've got 2 problem”, she says. Aparsh! has'ﬁlad a camplaxhl about
Natalis, saying if she doesn’t step using the giris’ bathzoom, she's going
to fite a sexuval assauit charge against her with the Sherilrs office. She
altached a letter from the "Alfiancs Defandmg Fﬂaedom saying they
are prepared to notify overy family in the District that Nalalie is a boy,
and their daughlers have a right to privacy. They want Natalie to
immediately stop using the glrl's bathroom or they will ask that it he an
the agenda of the noxt sthool board meeting.”

k2]

Scenario 1 Community Complaint

* What would you want to know about your
school d:strlct‘? LR

* What would you recommend to the
pnncrpal‘? S

9/1/16
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Schoo! Psychoioglsts as Advocates

School psychoicgzsts can wo;k wuh leams lo create
a safe climate by PR -

- Employmg besl pracuces for mlegraﬂng ransgender
and gender diverse sfudents in school

-~ Advocating for the civil rights of all studenis

- Foslering a ¢limate of acceptance and security for all,
including transgender staff and parents

- Crealing gender-neutral spaces, mmimizmg bias, and
avoiding gender stereolypes .-

— Providing staff iraining as naeded regardmg
transgender and gendar-diverse student issues

School Psychologists as Advocates

Sehoot psychologisis can work mih their Eeams o creale safe
climates by : :

- Bemg in tune lo me needs o! :ransgender studems and staff

- Responding fo all forras of harrassment ’ :

— Providing counseling, and tending to social-emolionat needs

— Keeping a ransgendar student’s stalus or history mnﬁdenhal
and in the studenY's controtl at all times

— Acquifng and providing information en communily agencies that
provide services and suppers

Scenario 2: Bathroom Bill

+ You are a member of your stale assoclation’s Government
and Professional Relations Commiltee. You are teviewing bills
af the beginning of your state's legisiative sesslon, A bill
catches your eye: the Chitdren's Privacy Deafense Act. As you
suspect, it addresses which bathrooms students can use, i
requires all students to use the bathreom that corresponds
with the gender on the student's birth cerlificate, and
authorizes the schoot district to pay $1,400 to any persca
reporting a student violating the law, The bili has been
assigned to the Education Commiltee of each house.

« Discuss a stralegy for defeating the bill.

« What would you want to communicata to legislaters on the
Education Committee?

Federal Policies

+ Titte IX of the Education Amendment Act of 1972
prohibits harassment of students on the basis of
gender expression and covers transgender and
gender-nonconforming students. -

= Scheol psychologists can advocate for federal laws
that improve school safety, school climate, and
mental health services. See:
— NASP's Advocacy Aclicn Center
— Trevor Project’s Legislative Priorities

Grassroots Advocacy State
Contacts

+ School psychologists can urge their state
association leaders to support safe and
supportive school policies for transgender
and gender diverse students.

+ NASP's School Psychology Action
Network (SPAN) leaders

ha 1

Connections With Community
Resources '

School psychologists can sign up for legistative alerts and
“take action™ requests from allied organizations.

+ Gay-Lesbian-Straight Education Network

+ (Gay-Straight Alliance Network

+ Family Acceptance Project

« World Professional Association for Transgender Realth
+ Center of Excellence for Transgender Health

+ Trevor Project

9/1/16
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Model School Districts Policies

+ Does your school district have a policy that

protecls and supports transgender and

gender diverse yo_dth? S

. Have_you discussed school po!icies with
your principals?

153

Model School District Policies

Portland Public Schools

« Los Angeles Unified School District
« Atherton High School, KY

+ Massachusetts State

+ Madison, Wi

» Seattle Public Schools

1

Portland Public Schools Employee
FAQ

+ How to respond to derogatory cormmments
+ Responding to sludents coming out

» Consulting with families/wslcoming them
+ Where to get inclusive curticula
Community resources/school contacts
Being out in the workplace

Insurance benefits for parthers/spouses
Transitioning in the workplace

142

Portland Legal Memo
Supporting Transgender Students

+ Definitions/choice versus expression
* Pronouns

Registrationfenrollment forms & transitions

+ Confidentiality

= Bathrooms/locker rooms/sports teams
+ Dress codes/overnight field trips

= Curricula

« Resources and communily supports

43

LA United School District

Transgender Students Nondiscrimination Policy -

Definitions

+ Student records

Privacy and confidentiality

* Pronouns

+ Restrooms, locker rooms, sports

* Dances, school courses, dress codes
Safety/antibullying and harassment

9/1/16
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California Codes

California Education Code §210.7 states that ‘gender means
sex,’ and includes a person’s gender idenlity and gender-related
appearance and behavior whether or not siefeetypzcalty
assoclated wxlh the person 's asmgned sex at bmh :

Cabfomxa Educauuﬂ Cede §220 and Dis!m:t pohcy requlre that
alt educalional programs and activities should be conducted
without discimination based on aclual or percewed sax, sexual
arientaticn, or gender ldenlily and expression.

H5

California Codes -

California Education Code §201 provides that public schools
have an affirmativa obhgal!on {o combal sexism and other forms
of bias, and a :esponsibshty Lo provkde and equai educationat
opportumty lo alE sluden ;

Title X of lhe Educatlon A.mendments of 1972 slates “No person
.. shall, on the basis. of sex, he exciuded from participation in, be
denied the benefits of, or be subjected to discrimination under
any education program of activity recamng federal financial
as&stance PRSI R

Advocacy in Action

+ Atherton High Scheol (Jefferson County
Schools KY

Online Resources

+ APA Div 44 Fact Sheetls
— Transgender Children
-~ Transgender Adolescents

+ APA Div 16

. §yppgﬂmg Tr§n§gender and Gender Diverse
Students

+ SAMHSA Helping Fam:iles Support their
LGBT Children

» Human Rights Campaign Report on
Gender Expansive Youth.

Hy

Advocacy Organizations

Trans Youth Family Allies

Gender Spectrum

+ Family Acceptance Project

» Gay, Lesbian, Straight Education Network
Safe Schoels Coalition

3

NASP's Position Statement

Safe Schools for Transgender and Gender
Diverse Students (2014)
http://www.nasponline. orqlabout nasplpos:tl
onpapers/Transgender PositionStatement.p
df

9/1/16
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Questions and Answers

151
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gender
'Spectrum

Gender Spectrum works nationwide to educate individuals, families,
communities, and institutions seeking to strengthen or create gender
inclusive environments for all youth. We provide an array of services

s ‘deSIgned to help families, schools, professionals and organizations
~ understand and address the concepts of gender identity and expression.
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Principals

NASP *¢*

NATIONAL ASSOCIATION OF

School Psychologists

~ NASSP

__ﬂﬁ Hational Assoclation
af Secondary School Principals

The American School Counselor Association {ASCA) supports school
counselors’ efforts to help students focus on academic, career and social/
emotional development so they achieve success in school and are
prepared to lead fulfilling lives as responsible members of society.

Established in 1921, the National Association of Elementary School
Principals (NAESP) leads in the advocacy and support for elementary and
middle schoot principals in the United States and internationally. NAESP
supports principals as the primary catalysts for creating lasting
foundations for tearning through policy development, advocacy,
professional development programs, and resources for effective
instructionat leadership. -

The National Association of School Psychologists (NASP) is a professionat
association that represents more than 25,000 school psychologists,
graduate students, and related professionats throughout the United States
and 25 other countries. The world’s largest organization of school
psychologists, NASP works to advance effective practices to improve
students’ learning, behavior, and mental heatth.

National Assaciation of Secondary Schoot Principals (NASSP) is the
leading organization of and voice for middle level and high school
principals, assistant principals, and school leaders from across the United

States. Marking its longstanding commitment to student leadership
development, NASSP is home to the National Honor Society and the

National Assoaciation of Student Councils.




Concerns about transgender and other gender-expansive students using bathrooms consistent with their

gender identity (rather than the sex assigned when they are born) raise many questions for educators, parents,
and students alike. Safety, propriety, privacy, and legality are some of the most common topics being brought

up by many people in the school community around this subject.

Schools will be best positioned to address these various issues when they are proactive. Anticipating and
listening to these concerns and providing concrete responses to them will allow school officials to

successfully navigate the vast majority of situations related to this topic. This is a highty emotional subject for
rmany; assuring those in the community that you and the school have seriously considered the issues they're
raising is essential. As institutions charged with educating the communities they serve, schools are well (
positioned to build the awareness of their various stakeholders about a frequently misunderstood subject

that is new for many people.

Below you will find many of the frequently asked questions about transgender students using bathrooms
consistent with their gender identity. Before exploring these, we want to help you frame the discussion so you

can enter the conversation with confidence and certainty.




At the core of all of the scenarios below, one or more of three issues can be identified: climate, supervision,

and behavior. Being mindful of these three aspects of a school’s functioning is critical to responding to

bathroom questicns and concerns.

.

Climate refers to the “feel” a school has when you walk around the building. A positive school climate is
established when a school sets concrete expectations for student conduct. It conveys to the, community
(staff, students, and parents) what behaviors are and are not acceptable at the school. Strong climate is a
product of clear policies, the quality of interactions among adults and students in the school, and

intentional strategies that build a culture of respect and inclusion.

Supervision refers to the degree to which adults are paying attention to the school’s climate, anticipating
and preempting those situations where the ctimate might be compromised. While adults cannot be
everywhere at all times, effective and consistent supervision reassures students that the institution is
monitoring what goes on, is aware of areas where kids might feel vulnerable, and responds effectively.
Consistent supervision reassures all members of the school community that they can expect to be safe at
school. Rather than punitive, supervision is ultimately preventative, a key strategy for reinforcing a school's

positive climate.

Behavior refers to the specific actions of individuals—what they say and do. Establishing a positive school
climate and supervising it accordingly presumes students know how they are supposed to behave. Schools
cannot assume every child knows what appropriate behavior looks like, By clearly conveying what
behaviors are and are not acceptable, the issues related to bathrooms move from assumptions and

misperceptions about an individual’s intent and instead focus on their observable actions.

“I've memorized both the locations of and fastest routes to the few
gender-neutral bathrooms on campus because it's the only way |
can actually use the restroom.”




Every child needs to be safe in the bathroom. Too many students avoid using bathrooms out of fear that

another student will mistreat or hurt them, physically, or ernotionally. The consequences can be severe,
impacting a child’s heatth, well-being and their ability to concentrate on learning. By creating a positive
climate, supervising it appropriately,and making behavioral expectations clear, schools can reduce all

students’ fears about safety in these spaces.

For a variety of reasons however, there will remain a small percentage of students who would prefer a more
private space than many school bathrooms atlow. Whether for cultural or religious reasons, a particular health
issue, concerns related to gender or simple modesty, schools should work actively to identify private options
that are available to any student who requests access to them. Regardless of the student’s underlying reason
for using it, such options must be free of stigma; a student who uses a private space should not be ridiculed
or singled out by staff or students. Providing private bathrooms should be one of many ways in which schools
meet a diversity of student needs. At the same time, a private bathroom space must be gptional; no child

should be required to use such a space.

A Gender Support Plan (GSP) is another essential ingredient in proactively preparing for bathroom-

related questions. A GSP is created collaboratively between school leaders, transgender or other
gender-expansive students, and their family (when appropriate) to address a variety of issues they may
face at school, including bathroom use. GSPs allow the school to establish the necessary conditions for
that student to have the most positive experience possible. GSPs also demonstrate the school’s
commitment to thoughtfully managing the process of addressing these student’s needs. However, the
development of a GSP should never be used as a way to delay a student’s ability to live authentically
at school. Rather, it should represent to the student the school’s ongoing process for managing
student needs and a commitment to their safety.




In the scenarios below, you will notice that every situation applies to all students and their behaviors in

bathrooms. Despite the concerns being raised, the gender identity and/or body of students are not the
variables that need to be accounted for. Instead, focus must be on climate, supervision, and behavior. These,
along with non-stigmatized bathroom options and established processes for working with transgender or
non-binary students will allow schools to address the various questions and concerns that are raised by

parents, staff members and students.
Why can’t transgender students just use a private bathroom?

Transgender students already face a great many barriers to acceptance at school, and requiring them to use a
bathroom that is designated especially for them is tremendously stigmatizing. A school’s insistence that they
be segregated from their peers also sends a message that the student’s gender identity is not real or valid
and represents an official refutation of the child’s sense of self. This can be devastating to the child’s sense of
safety coming from the very adults charged with protecting them. If forced to use a private space, many
transgender students will simply not use any bathroom at school, compromising their health and interfering
with their ability to focus on learning as they monitor their water intarke, avoid foods that will make them
thirsty, and/or try to wait torunti[ they get home to go to the bathroom. Make no mistake about it: not
allowing a transgender student to use the restroom consistent with their gender identity causes harm—
emotionally, physically, academically, and socially. It is not a matter of discomfort. Explicitly denying a
transgender student’s access to the bathroom corresponding to their gender identity endangers their health

and well-being.




What if my child does not feel safe or comfortable being in the bathroom with a transgender student?
Lack of safety and lack of comfort are two different concerns and require different responses from schools.

Schools are legally required_ to provide a safe learning environment free from physical or verbal harassment.
“n ordertomeetthls dbiigation,all schools likety have poticies and practices in place to preve.nt'behaviors
suchas verba[ 'ha'f_'é.s's'_rr'lent, physitai intimidation, inappropriate touching, or invasion of privacy of another
student. Accordingly, schools must supervise these spaces appropriately and take action when s’ﬁudents
violate those policies. However, a student’s mere presence does not violate such policies; their simply being in
the bathroom does not make another student unsafe. Simply put, a school’s responsibility to keep all students
safe is not compromised by policies allowing transgender students to use bathrooms consistent with their

gender identity or by the presence of transgender students in those bathrooms.

Comfort, on the other hand, is a separate issue. For any number of reasons, a student may not feel comfortable
being in the bathroom with other students and require increased privacy. Remedies for these situations
include providing more private options such as a staff bathroom, other single stall bathrooms or

a bathroom in the nurse’s office. Regardless of gender, any student should have access to these alternatives,
but no students should be forced to use alternative facilities because some of their peers are uncomfortable
with their mere existence. In our experience, when schools make these alternative options available, very few

students choose to use them. Their availability is, however, an effective strategy to improve the school climate

for those who choose to make use of them.




What if my child is worried about seeing the genitalia of another student or another student seeing their genitalia?

Most students are quite seif;conscious about their peers seeing their bodies. With this in mind, it is imperative
that schools be specific about which behaviors are and are not acceptable in the bathroom. These include
respecting the privacy and honoring the personal space of other students using the facility. Expectations also
include not leering at another student or making disparaging comments about another student’s body.
Students should not be seeing one another partially undressed in the restroom. If for some reason a student
needs to disrobe, they should do so privately in a stall or in one of the private spaces described above. These

expectations apply to all students.

Regardless of gender identity, it is inappropriate for any student to actively atiempt to view another student’s
genitals, Such behaviors clearly create an unsafe school climate, and may well constitute sexual harassment.

Schools have an obligation to respond to such occurrences and have procedures for doing so.

With reqgard to transgender students, several important ideas must be considered. Even more than their
cisgender peers, the vast majority of transgender youth have no desire for anyone to see their bodies, They
will typically go to significant lengths to ensure this does not occur. it is extremely unlikely that another
student will see their body unless deliberately trying to do so. In fact, this is a very common fear for many
transgender youth and their families, and something that schools should be prepared to address in the
development of a student’s GSP. It should also be noted that much of the fear about transgender students in
bathrooms rests on the false notion that a transgender student wants access for ah improper purpose, namely
to leer at other students. Research has shown this is not an issue in schools with policies that ensure that

transgender students can use the bathroom aligned with their gender.

Once again, any student who feels uncomfortable in the student bathroom for any reason should be given the

option to use a more private facility as described above.

Q: When a business/school/institution decidedly and clearly
shows that it does not recognize and support all gender identities,
| what effect does this have on you?

“My guard is up, | find myself mentally apologizing for being
present (as it is clear | am not welcome there), and | try to avoid
that business/school/institution as much as possible for fear of
physical harm and verbal abuse.



What is there to prevent a student from pretending to be transgender in order to go into another bathroom (i.e. a

boy pretends to be a girl so he can enter the girls’ bathroom)?

Kids simply do not announce that they are transgender on a lark. In the experience of the many states and
school districts across the country that have had policies in place for years providing transgender students
access to the facilities consistent with their gender identity, students have not asserted false gender identities
to gain access to facilities. In a recent study of seventeen school districts with such inclusive poticies, which

together serve over 600,000 students; not a single one reported such scenarios.

Should a student enter bathroom facilities without permission {e.g.,on a dare from a classmate), they are
violating the school’s rules that likely existed long before schools gave transgender students access to the
facilities that matched their gender identity. Whether students do so or not will be a matter of the climate
and tevel of supervision at the school. It is entirely unrelated to whether the school has a policy of giving
transgender students access to bathrooms based on gender identity. Furthermore, the systematic
establishment of Gender Support Plans for transgender students will serve as an effective checkpoint for

distinguishing between an authentic versus disingenuous request by a student to use a different restroom.

What should a staff member do if a student requests to use the bathroom consistent with their gender identity and

the teacher is unaware that the student identifies as transgender or non-binary?

A staff member caught off guard by a student’s use - or request to use - a restroom they've previously not used,

might be unsure of how to respond. In such instances, it is critical that the adult proceed respectfully in
addressing the situation. This could include speaking privately with the student and inquiring about the
request: | just want to check in and see if this is something new for you. Is using that restroom related to
your gender identity? Are there other ways we might support you around your gender at school?” This would
be an ideal time to raise the need for developing a Gender Support Plan with the student in order to identify
bathroom as well as other gender-related needs. If for any reason the staff member does not feel comfortable
in such an instance, they should be instructed to tell the student that they want to insure the chitd will be
supported and request that they be able to share the student’s request with a school administrator or

counselor.

.
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Are there specific legal requirements associated with allowing or not allowing transgender students to use

bathrooms consistent with their gender identity?-

On May 13, 2016, the Federal Departments of Education and Justice released a “Dear Colleague Letter” to the
nearty 100,000 public schools in the United States. According to the letter, as well as the accompanying guide
highlighting policies and emerqging practices across the country:

A school may provide separate facilities on the basis of sex, but must allow transgender students access to such
facilities consistent with thelr gender identity. A school may not require transgender students to use facilities
inconsistent with their gender identity or to use individual-user facilities when other students are not required
te do so. A school may, however, make individual-user options available to all students who voluntarily seek

additional privacy.

The letter further recognizes that the recommendations are consistent with Title IX regulations, the federal

law prohibiting discrimination based on sex in any educational program or activity receiving federal funding:

A school’s Title IX obligation to ensure nondiscrimination on the basis of sex requires schools te provide
transgender students equal access to educational programs and activities even in circumstances in which other
students, parents, or community members raise objections or concerns. As is consistently recognized in civit
rights cases, the desire to accommodate others’ discomfort cannot justify a policy that singles out and

disadvantages a particular class of students.

Furthermore, 14 states and the District of Columbia have explicit protections against discrimination on the
basis of a student's gender identity. Even in states without such protections, discrimination on the basis of sex
is prohibited and could encompass a student’s transgender status. Many school districts have further
articulated a transgender student’s right to access bathrooms consistent with their gender identity, including
in locations without statewide protections. Finally, it is also important to point out that as of this writing, with
few exceptions, no laws prevent schools from allowing transgender students bathroom access consistent with
their gender identity.

“As a transguy, simple things like using the bathroom become
stressful. When schools recognize and support all gender
identities, | can finally be stress-free knowing that, though I'm in
public, I'm in a safe and supportive environment.”




Do I have to worry about parents of other students filing a suit against my school or me because transgender

students are allowed to use bathrooms consistent with their gender identity?

There is nothing that prevents a parent of any student from filing a lawsuit against a school district or
individual school employee. However, it should be noted that the scenario that is most likely to unfold is a
suit being filed on the basis of a school or district failing to protect a transgender students’ safety and access,
not the other way around. In terms of protecting students, the data is clear. The only students at risk in
refation to bathroom access are transgender students. This was affirmed by the US Department of Education,
which found a school district in flinois in violation of Title IX for denying a transgender high school student
access to the sex-segregated facilities. This is yet another reason why it is incumbent upon schools to create a
safe school climate, supervise it appropriately, and clearly articulate clear expectations about acceptable

behaviors.

What if the bathreom that corresponds to the transgender student’s gender identity would not be safe for the

transgender student?

If school administrators believe they cannot provide a student with safe use of school facilities, including
student bathrooms, then administrators should discuss this with the student during the creation of the GSP.,
The objective is not to convince the transgender student to rescind the request, but to acknowledge that the
school climate and associated supervision are not well enough established to support the student’s safety.
Potential options for bathroom access should be discussed, such as including greater freedom to use the
bathroom during class time, increased teacher presence around bathrooms during passing periods, or a
“buddy system. But again, a transgender student should never be forced or pressured into using alternate
facilities so that school or district personnel feel more comfortable, Furthermore, the issues related to the
transgender student’s safety are likely making other students feel unsafe as well. Thus, in addition to
addressing this concern with the transgender student, administrators should also identify ways to improve the

school climate so that all students can feel safe in the bathroom.

What about students with a non-binary gender identity? Are they allowed to simply switch back and forth

whenever they choose?

-Students who are non-binary do not identify as either a boy or a girl. School personnel may be confused by
the ever-growing variety of labels with which students identify their gender, but addressing bathroom use
does not have to be complicated. Schools can accommodate non-binary students by putting a Gender Support
Plan in place identifying which bathroom the student will use. What is essential in situations involving non-
binary students is working on a case-by-case basis around the student’s needs. Our experience has been that
doing so within a school climate that is positive and well supervised, with clear expectations for how
students are supposed to behave and options for students who request them, non-binary students using

restrooms simply does not result in difficulties for anyone on campus.




What can | say to parents or students who are genuinely uncertain about the idea of transgender students using

bathrooms?

It can be easy to assume that a parent or student who voices uncertainty about transgender students using
bathrooms consistent with their gender identity is insensitive, uncaring or even bigoted. In our experience,
that is rarely the case. Most people have never known, or at least been aware of knowing, a transgender
peréon. This lack of familiarity, as well as the public discourse which tends to characterize transgender people
as scary or threatening, can create uncertainty, discomfort and sometimes fear. Unfounded as it may be, it is

nonetheless often a sincerely held belief.

Thus, in encountering the concerns of others, begin by assuming that they are being raised with positive
intent. Recognize and affirm that they may not be familiar with any transgender or gender-expansive children
or youth, Reassure them that this is new for many people, perhaps including yourself. Being uncomfortable
with something new is natural. Reinforce that your number one priority is making sure every child is safe at
school. Every student deserves to use bathrooms and other school facilities and offerings without worrying
about being harmed or mistreated, Emphasize the seriousness with which you take any person’s behaviors

that make another student unsafe.

Ask them to detail the specific.concerns that they have. More than likely, they will be one or more of the ideas
described above. Try to help them consider for 2 moment what they would want the school to do if their own -
child was negatively perceived to be different from the other students, be it for their religion, ability, size or
another frequently misunderstood aspect of identity. Ask them how it might feel for such a student to be the
subject of others’ rejection. If, after all of that, the parent is still concerned about their child using a bathroom
that transgender students are also using, gently remind them that you are more than happy to provide their
child with a private option. If any student is not comfortable, for any reason, then they can have access to a

space where they have the degree of privacy they need, where they will not be worried about the presence of

another student,




Should all of our bathrooms be gender neutral?

Given the importance of having options for all students, some schools consider moving towards a campus in
which all bathrooms are ‘gender neutral’, or “all gender”. If these are single user bathrooms, there seems little
reason to keep these designated by gender. Like those in our homes, such bathrooms are available to anyone.
Gender neutral can also refer to multi-stall bathrooms that can be used by anyone regardless of gender,
These are bathrooms where it is likely that one would encounter people of any gender at the sink or coming
in and out of stalls. Having some or all multi-stall bathrooms declared “gender neutral” dispenses with

labeling them as “male” or “female; instead opting for signs that indicate anyone is able to use that facility.

If your school decides to create single user or all-gender bathroom facilities, we recomimend doing so with an
accompanying education plan for informing your community about the purposes for taking this step, and to
da so respectfully and with sensitivity to the many viewpoints about this topic. Schools that consider moving
towards all gender bathrooms should also be mindful of the need for options for any student who might

require or prefer a more private space.
Why are we doing this for just one or two students?

The simple answer is that you are not doing this just for a small group of students. Creating spaces that affirm
individuals’ gender benefits all students. By emphasizing positive climate, effective supervision and clear
behavioral expectations, along with providing non-stigmatized options for any student who needs them,

conditions are established that meet the needs of every child.

.
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Discussions about a community’s questions regarding bathrooms can quickly break down, in large measure

because gender is something most of us take for granted - we simply haven't needed to give it a lot of
thought,

It is incumbent upon educators charged with addressing these concerns to engage their community in a
healthy and well-informed conversation. A major purpose of our schools is providing education and modeling

for how to resolve issues in a diverse society.

Many of the concerns raised about transgender students and bathrooms are based on a lack of familiarity and
knowledge about gender in general, and transgender identities specifically. They are based in the fear of the
unknown or unfamiliar. As they have throughout the history of our democratic society, many of the inaccurate
assumptions being made about gender can be addressed through reasoned conversation and education, the

very mission of our schools.

Q: When a business/school/institution decidedly and clearly shows
that it recognizes and supports all gender identities, what effect
does this have on you?

“This makes me feel welcomed and understood. As a teenager, |
want to feel the same as all of my peers. When a place validates my
identity it gives me a sense that being transgender doesn’t have to
be a big thing. It makes me feel reassured, safer, and more normal.”
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Concerns about transgender and other gender-expansive students using bathreoms consistent with their

gender identity {rather than the sex assigned when they are born) raise many questions for educators, parents,
and students alike. Safety, propriety, privacy, and legality are some of the most common topics being brought

up by many people in the school community around this subject.

Schools will be best positioned to address these various issues when they are proactive. Anticipating and
listening to these concerns and providing concrete responses to them will allow school officials to
successfully navigate the vast majority of situations related to this topic. This is a highly emotional subject for
many; assuring those in the community that you and the school have seriously considered the issues they're
raising is essential. As institutions charged with educating the communities they serve, schools are well
positioned to build the awareness of their various stakeholders about a frequently misunderstood subject ‘

that is new for many people.

Below you will find many of the frequently asked questions about transgender students using bathrooms
consistent with their gender identity. Before exploring these, we want to help you frame the discussion so you

can enter the conversation with confidence and certainty.




At the core of all of the scenarios below, one or more of three issues can be identified: climate, supervision,

and behavior. Being mindful of these three aspects of a school’s functioning is critical to responding to

bathroom questions and concerns.

+  Climate refers to the “feel” a school has when you walk around the building. A positive school climate is
established when a school sets concrete expectations for student conduct. It conveys to the community
{staff, students, and parents} what behaviors are and are not acceptable at the school. Strong climate is a
product of clear policies, the quality of interactions among adults and students in the school, and

intentional strategies that build a culture of respect and inclusion.

Supervision refers to the degree to which adults are paying atfention to the school’s climate, anticipating
and preempting those situations where the climate might be compromised. While adults cannot be
evarywhere at all times, effective and consistent supervision reassures students that the institution is
monitoring what goes on, is aware of areas where kids might feel vulnerable, and responds effectively.
Consistent supervision reassures atl members of the school community that they can expect to be safe at
school. Rather than punitive, supervision is ultimately preventative, a key strategy for reinforcing a school’s
positive climate.

Behavtlor refers to the specific actions of individuals—what they say and do. Establishing a positive school
climate and supervising it accordingly presumes students know how they are supposed to behave. Schools
cannot assume every child knows what appropriate behavior looks tike. By clearly conveying what
behaviors are and are not acceptable, the issues related to bathrooms move from assumptions and

misperceptions about an individual’s intent and instead focus on their observable actions.

“I've memorized both the locations of and fastest routes to the few
gender-neutral bathrooms on campus because it's the only way |
can actually use the restroom.”




Every child needs to be safe in the bathroom. Too many students aveid using bathrooms out of fear that

another student will mistreat or hurt them, physically, or emotionally. The consequences can be severe,
impacting a child’s health, well-being and their ability to concentrate on learning. By creating a positive
climate, supervising it appropriately, and making behavioral expectations clear, schools can reduce all

students’ fears about safety in these spaces.

For a variety of reasons however, there will remain a small percentage of students who would prefer a more
private space than many school bathrooms allow. Whether for cultural or religious reasons, a particular health
issue, concerns related to gender or simple maodesty, schools should work actively to identify private Options
that are available to any student who requests access to them. Regardless of the student’s underlying reason
for using it, such options must be free of stigma; a student who uses a private space should not be ridicuted
or singled out by staff or students. Providing private bathrooms should be one of many ways in which schools
meet a diversity of student needs. At the same time, a private bathroom space must be gptignal; no child

should be required to use such a space.

A Gender Support Plan (GSP) is another essential ingredient in proactively preparing for bathroom-

related questions. A GSP is created collaboratively between school leaders, transgender or other
gender-expansive students, and their family (when appropriate) to address a variety of issues they may
face at school, including bathroom use. GSPs allow the school to establish the necessary conditions for
that student to have the most positive experience possible, GSPs also demonstrate the school’s
commitment to thoughtfully managing the process of addressing these student’s needs. However, the
development of a GSP should never be used as a way to delay a student’s ability to live authentically
at school, Rather, it should represent to the student the school’s ongoing process for managing
student needs and a commitment to their safety.




In the scenarios betow, you will notice that every situation applies to all students and their behaviors in

bathrooms. Despite the concerns being raised, the gender identity and/or body of students are not the
variables that need to be accounted for. Instead, focus must be on climate, supervision, and behavior. These,
along with non-stigmatized bathroom options and established processes for working with transgender or
non-binary students will allow schools to address the various questions and concerns that are raised by

parents, staff members and students,

Why can’t transgender students just use a private bathroom?

Transgender students already face a great many barriers to acceptance at school, and requiring them to use a
bathroom that is designated especially for them is tremendously stigmatizing. A school’s insistence that they
be segregated from their peers also sends a message that the student’s gender identity is not real or valid
and represents an official refutation of the child's sense of self. This can be devastating to the child’s sense of
safety coming from the very adults charged with protecting them. if forced to use a private space, many
transgender students will simply not use any bathroom at school, compromising their health and interfering
with their ability to focus on learning as they menitor their water intake, avoid foods that will make them
thirsty, and/or try to wait to until they get home to go to the bathroom. Make no mistake about it; not
allowing a transgender student to use the restroom consistent with their gender identity causes harm—
emaotionally, physically, academically, and socially. i is not 2 matter of discomfort. Explicitly denying a
transgender student’s access to the bathroom corresponding to thelr gender identity endangers their health

and well-being.




What if my child does not feel safe or comfortable being in the bathroom with a transgender student?
Lack of safety and lack of comfort are two different concerns and require different responses from schools.

~:Schools are legally required to provide a safe learning environment free from physical or verbal harassment,

o In Q"fc_f_e'r_t'o meéf_ this obligation, all schools likely have policies and practices in place to prevent behavio_rs

B '_:su:ch as Vé_rba_i'[ haras's'm'érit, phyéica_[_intimidation, inappropriate touching, or invasion of privacy of another .

student. Accordingly, schools must supervise these spaces appropriately and take action when students
viclate those policies. However, a student’s mere presence does not violate such policies; their simply being in
the bathroom does not make another student unsafe. Simply put, a school’s responsibility to keep all students
safe is not compromised by policies allowing transgender students to use bathrooms consistent with their

gender identity or by the presence of transgender students in those bathrooms.

Comfort, on the other hand, is a separate issue. For any number of reasons, a student may not feel comfortable
being in the bathroom with other students and require increased privacy. Remedies for these situations
include providing more private options such as a staff bathroom, other singte stall bathrooms or

a bathroom in the nurse’s office. Regardless of gender, any student should have access to these alternatives,
but no students should be forced to use alternative facilities because some of their peers are uncomfortable
with their mere existence. in our experience, when schools make these alternative options available, very few

students choose to use them. Their availability is, however, an effective strategy to improve the school climate

for those who choose to make use of them.




What if my child is worried about seeing the genitalia of another student or another student seeing their genitalia?

Most students are quite self-conscious about their peers seeing their bodies. With this in mind, it is imperative
that schools be specific about which behaviors are and are not acceptable in the bathroom. These include
respecting the privacy and honoring the personal space of other students using the facility. Expectations also
include not leering at another student or making disparaging comments about another student’s body.
Students should not be seeing one another partially undressed in the restroom. If for some reason a student
needs to disrobe, they should do so privately in a stall or in one of the private spaces described above. These

expectations appty to all students.

Regardless of gender identity, it is inappropriate for any student to actively attempt to view another student’s
genitals. Such behaviors clearly create an unsafe school climate, and may well constitute sexual harassment.

Schools have an obligation to respond to such occurrences and have procedures for doing so.

With regard to transgender students, several important ideas must be considered. Even more than their
cisgender peers, the vast majority of transgender youth have no desire for anyone to see their bodies. They
will typically go to significant lengths to ensure this does not occur. It is extremely unlikely that another
student will see their body unless deliberately trying to do so. In fact, this is a very common fear for many
transgender youth and their families, and something that schools should be prepared to address in the
development of a student’s GSP. It should also be noted that much of the fear about transgender students in
bathrooms rests on the false notion that a transgender student wants access for an improper purpose, namely
to leer at other students. Research has shown this is not an issue in schools with policies that ensure that

transgender students can use the bathroom aligned with their gender.

Once again, any student who feels uncomfortable in the student bathroom for any reason should be given the

option to use a more private facility as described above.

Q: When a business/school/institution decidedly and clearly
shows that it does not recognize and support all gender identities,
what effect does this have on you? |

“My guard is up, | find myself mentally apologizing for being
present (as it is clear | am not welcome there), and I try to avoid
that business/school/institution as much as possible for fear of
physical harm and verbal abuse.




What is there to prevent a student from pretending to be transgender in order to go into another bathroom {i.e. a

boy pretends to be a girl so he can enter the girls’ bathroom)?

Kids simply do not announce that they are transgender on a lark. In the experience of the many states and
school districts across the country that have had policies in place for years providing transgender students
access to the facilities consistent with their gender identity, students have not asserted false gender identities
to gain access to facilities. In a recent study of seventeen school districts with such inclusive policies, which

together serve over 600,000 students, not a single one reported such scenarios.

Should a student enter bathroom facilities without permission {e.g., on a dare from a classmate), they are
violating the school’s rules that likely existed long before schools gave transgender students access to the
facilities that matched their gender identity. Whether students do so or not will be a matter of the climate
and level of supervision at the school. It is entirely unrelated to whether the school has a policy of giving
transgender students access to bathrooms based on gender identity. Furthermore, the systematic
establishment of Gender Support Plans for transgender students will serve as an effective checkpoint for

distinguishing between an authentic versus disingenuous request by a student to use a different restroom,

What should a staff member do if a student requests to use the bathroom consistent with their gender identity and

the teacher is unaware that the student identifies as transgender or non-binary?

A staff member caught off guard by a student’s use - or request to use - a restroom they've previously not used,
might be unsure of how to respond. In such instances, it is critical that the adult proceed respectfully in
addressing the situation. This could include speaking privately with the student and inquiring about the
request: “| just want to check in and see if this is something new for you. Is using that restroom related to
your gender identity? Are there other ways we might support you around your gender at school?” This would
be an ideal time to raise the need for developing a Gender Support Plan with the student in order to identify
bathroom as well as other gender-related needs. If for any reason the staff member does not feel comfortable
in such an instance, they should be instructed to tell the student that they want to insure the child will be
supported and request that they be able to share the student’s request with a school administrator or

counselor.

N



Are there specific legal requirements associated with allowing or not allowing transgender students to use

bathrooms consistent with their gender identity?

On May 13, 2016, the Federal Departments of Education and Justice released a “Dear Colleague Letter” to the
nearly 100,000 public schools in the United States. According to the letter, as well as the accompanying quide

highlighting policies and emerging practices across the country:

A school may provide separate facilities on the basis of sex, but must allow transgender students access to such
facilities consistent with their gender identity. A school may not require transgender students fo use facilities
inconsistent with their gender identity or to use individual-user focilities when other students are not required
to do so. A school may, however, make individual-user options available to all students who voluntarily seek

additional privacy.

The letter further recognizes that the recommendations are consistent with Title 1X regulations, the federal

law prehibiting discrimination based on sex in any educational program or activity receiving federal funding:

A school’s Title IX obligation to ensure nondiscrimination on the basis of sex requires schools to provide
transgender students equal access to educational programs and activities even in circumstances in which other
students, parents, or community members raise objections or concerns. As is consistently recognized in civil
rights cases, the desire to accommodate others’ discomfort cannot justify a policy that singles out and

disadvantages a particular class of students.

Furthermore, 14 states and the District of Columbia have explicit protections against discrimination on the
basis of a student’s gender identity. Even in states without such protections, discrimination on the basis of sex
is prohibited and could encompass a student's transgender status. Many school districts have further
articulated a transgender student’s right to access bathrooms consistent with their gender identity, including
in locations without statewide protections. Finally, it is also important to point out that as of this writing, with
few exceptions, no laws prevent schools from allowing transgender students bathroom access consistent with

their gender identity.

“As a transqguy, simple things like using the bathroom become
stressful. When schools recognize and support all gender
identities, | can finally be stress-free knowing that, though I'm in
public, I'm in a safe and supportive environment.”




Do I have to worry about parents of other students filing a suit against my school or me because transgender

students are allowed to use bathreoms consistent with their gender identity?

There is nothing that prevents a parent of any student from filing a lawsuit against a school district or
individual school employee. However, it should be noted that the scenario that is most likely to unfold is a
suit being filed on the basis of a school or district failing to protect a transgender students’ safety and access,
not the other way around. In terms of protecting students, the data is clear. The only students at risk in
relation to bathroom access are transgender students. This was affirmed by the US Department of Education,
which found a school district in Hlinois in violation of Title IX for denying a transgender high school student
access to the sex-segregated facilities. This is yet another reason why it is incumbent upon schools to create a
safe school climate, supervise it appropriately, and clearly articulate clear expectations about acceptable

behaviors.,

What if the bathroom that corresponds to the transgender student’s gender identity would not be safe for the

transgender student?

If school administrators believe they cannot provide a student with safe use of school facilities, including
student bathrooms, then administrators should discuss this with the student during the creation of the GSP.
The objective is not to convince the transgender student to rescind the request, but to acknowledge that the
school climate and associated supervision are not well enough established to support the student’s safety.
Potential options for bathroom access should be discussed, such as including greater freedom to use the
bathroom during class time, increased teacher presence around bathrooms during passing periods, or a
“buddy system” But again, a transgender student should never be forced or pressured into using alternate
facitities so that school or district personnel feel more comfortable. Furthermore, the issues related to the
transgender student’s safety are likely making other students feel unsafe as well. Thus, in addition to
addressing this concern with the transgender student, administrators should alse identify ways to improve the

school climate so that all students can feel safe in the bathroom.

What about students with a non-binary gender identity? Are they allowed to simply switch back and forth

whenever they choose?

Students who are non-binary do not identify as either a boy or a girl. School personnel may be confused by
the ever-growing variety of labels with which students identify their gender, but addressing bathroom use
does not have to be complicated. Schools can accommodate non-binary students by putting a Gender Support
Plan in place identifying which bathroom the student will use. What is essential in situations involving non-
binary students is working on a case-by-case basis around the student’s needs, Our experience has been that
doing so within a schoot climate that is positive and well supervised, with clear expectations for how
students are supposed to behave and options for students who request them, non-binary students using

restrooms simply does not result in difficulties for anyone on campus.
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What can I say to parents or students who are genuinely uncertain about the idea of transgender students using

bathrooms?

It can be easy to assume that a parent or student who voices uncertainty about transgender students using
bathrooms consistent with their gender identity is insensitive, uncaring or even bigoted. In our experience,
that is rarely the case. Most people have never known, or at least been aware of knowing, a transgender
person, This lack of familiarity, as well as the public discourse which tends to characterize transgender people
as scary or threatening, can create uncertainty, discomfort and sometimes fear. Unfounded as it may be, it is

nonetheless often a sincerely held belief,

Thus, in encountering the concerns of others, begin by assuming that they are being raised with positive
intent. Recognize and affirm that they may not be familiar with any transgender or gender-expansive children
or youth. Reassure them that this is new for many people, perhaps including yourself. Being uncomfortable
with something new is natural. Reinforce that your number one priority is making sure every child is safe at
school. Every student deserves to use bathrooms and other school facilities and offerings without worrying
about being harmed or mistreated. Emphasize the seriousness with which you take any person’s behaviors

that make another student unsafe.

Ask them to detail the specific concerns that they have. More than likely, they will be one or more of the ideas
described above. Try to help them consider for a moment what they would want the school to do if their own
child was negatively perceived to be different from the other students, be it for their religion, ability, size or
another frequently misunderstood aspect of identity. Ask them how it might feel for such a student to be the
subject of others’ rejection, If, after all of that, the parent is still concerned about their child using a bathroom
that transgender students are also using, gently remind them that you are more than happy to provide their
child with a private option. If any student is not comfortable, for any reasen, then they can have access to a

space where they have the degree of privacy they need, where they will not be worried about the presence of

ancther student.




Should all of our bathrooms be gender neutral?

Given the importance of having options for all students, some schools consider moving towards a campus in
which all bathrooms are “gender neutral’, or “all gender” If these are single user bathrooms, there seems little
reason to keep these designated by gender. Like those in our homes, such bathrooms are available to anyone.
Gender neutral can also refer to multi-statl bathrooms that can be used by anyone regardless of gender.
These are bathrooms where it is likely that one would encounter people of any gender at the sink or coming
in and out of stalls. Having some or all multi-stall bathrooms declared “gender neutral” dispenses with

labeling them as “male” or “female; instead opting for signs that indicate anyone is able to use that facility.

If your school decides to create single user or all-gender bathroom facilities, we recommend doing so with an
accompanying education ptan for informing your community about the purposes for taking this step,and to
do so respectfully and with sensitivity to the many viewpoints about this topic. Schools that consider moving
towards all gender bathrooms should also be mindful of the need for options for any student who might

require or prefer a more private space.
Why are we doing this for just one or two students?

The simple answer is that you are not doing this just for a small group of students. Creating spaces that affirm
individuals’ gender benefits all students. By emphasizing positive climate, effective supervision and clear
behavioral expectations, along with providing non-stigmatized options for any student who needs them,

conditions are established that meet the needs of every child.
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Discussions about a community’s questions regarding bathrooms can quickly break down, in large measure

because gender is something most of us take for granted ~ we simply haven't needed to give it a lot of

thought.

It is incumbent upon educators charged with addressing these concerns to engage their community in a
healthy and well-informed conversation. A major purpose of our schools is providing education and modeling

for how to resolve issues in a diverse society.

Many of the concerns raised about transgender students and bathrooms are based on a lack of familiarity and
knowledge about gender in general, and transgender identities specifically. They are based in the fear of the
unknown or unfamiliar. As they have throughout the history of our democratic society, many of the inaccurate
assumptions being made about gender can be addressed through reasoned conversation and education, the

very mission of our schools.

Q: When a business/school/institution decidedly and clearly shows
that it recognizes and supports all gender identities, what effect
does this have on you?

“This makes me feel welcomed and understood. As a teenager, |
want to feel the same as all of my peers. When a place validates my
identity it gives me a sense that being transgender doesn't have to
be a big thing. It makes me feel reassured, safer, and more normal.”
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Gender Spectrum works nationwide to educate individuals, families,
communities, and institutions seeking to strengthen or create gender
inclusive environments for all youth. We provide an array of services
desi_gned to help families, schools, professionals and organizations
“understand and address the concepts of gender identity and expression,
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The American School Counselor Association (ASCA) supports school
counselors’ efforts to help students focus on academic, career and social/
emotional development so they achieve success in school and are
prepared to lead fulfilling lives as responsible members of society.

Established in 1921, the National Association of Etementary Scheot
Principals {NAESP) leads in the advocacy and support for elementary and
middle school principals in the United States and internationally, NAESP
supports principals as the primary catalysts for creating lasting
foundations for learning through policy development, advocacy,
professional development programs, and resources for effective
instructional leadership.

The National Association of School Psychologists (NASP) is a professional
assoclation that represents more than 25,000 school psychologists,
graduate students, and related professionals throughout the United States
and 25 other countries. The world's largest organization of school
psychologists, NASP works to advance effective practices to improve
students’ learning, behavior, and mental health.

National Association of Secondary School Principals (NASSP) is the
leading organization of and voice for middle level and high school
principals, assistant principals, and school leaders from across the United
States. Marking its longstanding commitment to student leadership
development, NASSP is home to the National Honor Society and the
Naticnal Association of Student Councils.




Concerns about transgender and other gender-expansive students using bathrooms consistent with their

gender identity {rather than the sex assigned when they are born} raise many questions for educators, parents,
and students alike. Safety, propriety, privacy, and legality are some of the most commeon topics being brought

up by many people in the school community around this subject.

Schools will be best positioned to address these various issues when they are proactive. Anticipating and
listening to these concerns and providing concrete responses to them will allow school officials to
successfully navigate the vast majority of situations related to this topic. This is a highly emotional subject for

many; assuring those in the community that you and the school have seriously considered the issues theyre p

raising is essential. As institutions charged with educating the communities they serve, schools are wetl t

positioned to build the awareness of their various stakeholders about a frequently misunderstood subject

that is new for many people.

Below you will find many of the frequently asked questions about transgender students using bathrooms
consisient with their gender identity. Before exploring these, we want to help you frame the discussion so you

can enter the conversation with confidence and certainty.




At the core of all of the scenarios below, one or more of three issues can be identified: climate, supervision,

and behavior. Being mindful of these three aspects of a school’s functioning is critical to responding to

bathroom questions and concerns.

Climate refers to the “feel” a school has when you walk around the building. A positive school climate is
established when a school sets concrete expectations for student conduct. it conveys to the community
{staff, students, and parents) what behaviors are and are not acceptable at the school. Strong climate is a
product of clear policies, the quality of interactions among adults and students in the school, and

intentional strategies that build a culture of respect and inclusion.

Supervision refers to the degree to which adults are paying attention to the school’s climate, anticipating
and preempting those situations where the climate might be compromised. While adults cannot be
everywhere at all times, effective and consistent supervision reassures students that the institution is
monitoring what goes on, is aware of areas where kids might feel vulnerable, and responds effectively.
Consistent supervision reassures all members of the school community that they can expect to be safe at
school. Rather than punitive, supervision is ultimately preventative, a key strategy for reinforcing a school’s
positive climate.

Behavior refers to the specific actions of individuals—what they say and do. Establishing a positive school
climate and supervising it accordingly presumes students know how they are supposed to behave. Schools
cannot assume every child knows what appropriate behavior looks like. By clearly conveying what
behaviors are and are not acceptable, the issues related to bathrooms move from assumptions and

misperceptions about an individual’s intent and instead focus on their observable actions.

“I've memorized both the locations of and fastest routes to the few
- gender-neutral bathrooms on campus because it's the only way |
can actually use the restroom.”




Every child needs to be safe in the bathroom. Too many students avoid using bathrooms out of fear that

another student will mistreat or hurt them, physically, or emotionally. The consequences can be severe,
impacting a child’s health, well-being and their ability to concentrate on learning. By creating a positive
climate, supervising it appropriately, and making behavioral expectations clear, schools can reduce all

students’ fears about safety in these spaces.

For a variety of reasons however, there will remain a small percentage of students who would prefer a more
private space than many school bathrooms allow. Whether for cultural or religious reasons, a particular health
issue, concerns related to gender or simple modesty, schools should work actively to identify private options
that are available to any student who requests access to them. Regardless of the student’s underlying reason
for using it, such options must be free of stigma; a student who uses a private space should not be ridiculed
or singled out by staff or students. Providing private bathrooms should be one of many ways in which schools
meet a diversity of student needs. At the same time, a private bathroom space must be optional; no child

should be required to use such a space.

A Gender Support Plan {GSP) is another essential ingredient in proactively preparing for bathroom-

related questions, A GSP is created collaboratively between school leaders, transgender or other
gender-expansive students, and their family (when appropriate) to address a variety of issues they may
face at school, including bathrcom use. GSPs allow the school to establish the necessary conditions for
that student to have the most positive experience possible. GSPs also demonstrate the school’s
commitment to thoughtfully managing the process of addressing these student’s needs. However, the
development of a GSP should never be used as a way to delay a student’s ability to live authentically
at school. Rather, it should represent to the student the school’s ongoing process for managing
student needs and a commitment to their safety.



In the scenarios below, you will notice that every situation applies to all students and their behaviors in

bathrooms. Despite the concerns being raised, the gender identity and/or body of students are not the
variables that need to be accounted for. Instead, focus must be on climate, supervision, and behavior. These,
along with non-stigmatized bathroom options and established processes for working with transgender or
non-binary students will atlow schools to address the various questions and concerns that are raised by

parents, staff members and students.

Why can’t transgender students just use a private bathroom?

Transgender students already face a great many barriers to acceptance at school, and requiring them to use a
bathroom that is designated especially for them is tremendously stigmatizing. A school's insistence that they
be segregated from their peers also sends a message that the student’s gender identity is not real or valid
and represents an official refutation of the child’s sense of self. This can be devastating to the child’s sense of |
safety coming from the very adults charged with protecting them. If forced to use a private space, many
transgender students will simply not use any bathroom at school, compromising their health and interfering
with their ability to focus on learning as they monitor their water intake, avoid foods that will make them
thirsty, and/or try to wait to until they get home to go to the bathroom. Make no mistake about it: not
allowing a transgender student to use the restroom consistent with their gender identity causes harm—
emotionalty, physically, academically, and socially. it is not a matter of discomfort. Explicitly denying a
transgender student’s access to the bathroom corresponding to their gender identity endangers their health

and well-being.




What if my child does not feel safe or comfortable being in the bathroom with a transgender student?
Lack of safety and lack of comfort are two different concerns and require different responses from schools.

- Schools are legally required to provide a safe learning environment free from physical or verbal harassment.

' . "mﬁ_r_d_e_r to meet th__is ob_i_igation,étl schools likely have policies and practices in place to brevent behaviors
".'-'su'c_h.és_ 'yé_fbal_hara:ssment, physical intimidation, inappropriate touching, or invasion of privacy of anot_her
student. Accordingly, schools must supervise thése spaées appropriately and take action when students |
violate those policies. However, a stﬁdent’s mere presence does not violate such policies; their simply being in
the bathroom does not make another student unsafe. Simply put, a school’s responsibility to keep all students
safe is not compromised by policies allowing transgender students to use bathrooms consistent with their

gender identity or by the presence of transgender students in those bathrooms.

Comfort, on the other hand, is a separate issue. For any number of reasons, a student may not feel comfortable
being in the bathroom with other students and require increased privacy. Remedies for these situations
include providing more private options such as a staff bathroom, other single stall bathrooms or

a bathroom in the nurse’s office. Regardless of gender, any student should have access to these alternatives,
but no students should be forced to use alternative facilities because some of their peers are uncomfortabie
with their mere existence. In our experience, when schools make these alternative options availabte, very few

students choose to use them. Their availability is, however, an effective strategy to improve the school climate

for those who choose to make use of them.




What if my child is worried about seeing the genitalia of another student or another student seeing their genitalia?

Most students are quite self-conscious about their peers seeing their bodies. With this in mind, it is imperative
that schools be specific about which behaviors are and are not acceptable in the bathroom. These include
respecting the privacy and honoring the personal space of other students using the facility. Expectations also ’
include not leering at another student or making disparaging comments about another student’s body.
‘Students should not be seeing one another partially undressed in the restroom. If for some reason a student
needs to disrobe, they should do so privately in a stall or in one of the private spaces described above. These

expectations apply to all students.

Regardless of gender identity, it is inappropriate for any student to actively attempt to view another student’s
genitals. Such behaviors clearly create an unsafe school climate, and may well constitute sexual harassment.

Schools have an obligation to respond to such occurrences and have procedures for doing so.

With regard to transgender students, several important ideas must be considered. Even more than their
cisgender peers, the vast majority of transgender youth have no desire for anyone to see their bodies. They
will typically go to significant lengths to ensure this does not occur. It is extremely unlikely that another
student will see their body untess deliberately trying to do so. In fact, this is a very common fear for many
transgender youth and their families, and something that schools should be prepared to address in the
development of a student’s GSP. It should alsc be noted that much of the fear about transgender students in
bathrooms rests on the false notion that a transgender student wants access for an improper purpose, namely
to leer at other students. Research has shown this is not an issue in schools with policies that ensure that

transgender students can use the bathroom aligned with their gender.

Once again, any student who feels uncomfortable in the student bathroom for any reason should be given the

option to use a more private facility as described above.

Q: When a business/school/institution decidedly and clearly
shows that it does not recognize and support all gender identities,
what effect does this have on you?

“My guard is up, | find myself mentally apologizing for being
present (as it is clear | am not welcome there), and I try to avoid
that business/school/institution as much as possible for fear of
physical harm and verbal abuse.




What is there to prevent a student from pretending to be transgender in order to go into another bathroom (i.e. a

boy pretends to be a girl so he can enter the girls’ bathroom)?

Kids simply do not announce that they are transgender on a lark. In the experience of the many states and
school districts across the country that have had policies in place for years providing transgender students
access to the facilities consistent with their gender identity, students have not asserted false gender identities
to gain access to facilities. In a recent study of seventeen school districts with such inclusive policies, which

together serve over 600,000 students, not a single one reported such scenarios.

Should a student enter bathroom facilities without permission (e.g., on a dare from a classmate), they are
violating the school’s rules that likely existed long before schools gave transgender students access to the
facilities that matched their gender identity. Whether students do so or not will be a matter of the climate
and level of supervision at the school. It is entirely unrelated to whether the school has a policy of giving
transgender students access to bathrooms based on gender identity. Furthermore, the systematic
establishment of Gender Support Plans for transgender students will serve as an effective checkpoint for

distinguishing between an authentic versus disingenuous request by a student to use a different restroom.

What should a staff member do if a student requests to use the bathroom consistent with their gender identity and

the teacher is unaware that the student identifies as transgender or non-binary?

A staff member caught off quard by a student’s use - or request to use - a restroom they've previously not used,
might be unsure of how to respond. in such instances, it is critical that the adult proceed respectfully in
addressing the situation. This could include speaking privately with the student and inquiring about the
request: “l just want to check in and see if this is something new for you. Is using that restroom related to
your gender identity? Are there other ways we might support you around your gender at school?” This would
be an ideal time to raise the need for developing a Gender Support Plan with the student in order to identify
bathroom as well as other gender-related needs. If for any reason the staff member does not feel comfortable
in such an instance, they should be instructed to tell the student that they want to insure the child will be
supported and request that they be able to share the student’s request with a school administrator or

counselor,




Are there specific legal requirements assoclated with allowing or not allowing transgender students to use

bathrooms consistent with their gender identity?

On May 13, 2016, the Federal Departments of Education and Justice released a “Dear Colleague Letter” to the
nearly 100,000 public schools in the United States. According to the letter, as well as the accompanying guide
highlighting policies and emerging practices across the country:

A school may provide separate facilities on the basis of sex, but must allow transgender students access to such
facilities consistent with their gender identity. A school may not require transgender students to use facilities
inconsistent with their gender identity or to use individual-user facilities when other students are not required
to do so. A school may, however, make individuat-user options available to all students who voluntarily seek

additional privacy.

The letter further recognizes that the recommendations are consistent with Title 1X requlations, the federal

law prohibiting discrimination based on sex in any educational program or activity receiving federal funding:

A school’s Title IX obligation to ensure nondiscrimination on the basis of sex requires schools to provide
fransgender students equal access to educational programs and activities even in circumstances in which other
students, parents, or community members raise objections or concerns. As is consistently recognized in civil
rights cases, the desire to accommodate others’ discomfort cannot justify a policy that singles out and

disadvantages g particular class of students.

Furthermore, 14 states and the District of Columbia have explicit protections against discrimination on the
basis of a student’s gender identity. Even in states without such protections, discrimination on the basis of sex
is prohibited and could encompass a student’s transgender status. Many school districts have further
articulated a transgender student’s right to access bathrooms consistent with their gender identity, including
in locations without statewide protections. Finally, it is also important to point out that as of this writing, with
few exceptions, no laws prevent schools from allowing transgender students bathroom access consistent with
their gender identity. '

“As a transguy, simple things like using the bathroom become
stressful. When schools recognize and support all gender
identities, | can finally be stress-free knowing that, though I'm in
public, I'm in a safe and supportive environment.”



Do I have to worry about parents of other students filing a suit against my school or me because transgender

students are allowed to use bathrooms consistent with their gender identity?

There is nothing that prevents a parent of ény student from filing a lawsuit against a school district or
individual school employee. However, it should be noted that the scenario that is most likely to unfold is a
suit being filed on the basis of a school or district failing to protect a transgender students’ safety and access,
not the other way around. In terms of protecting students, the data is clear. The only students at risk in
relation to bathroom access are transgender students. This was affirmed by the US Department of Education,
which found a school district in Illinois in viclation of Title X for denying a transgender high schoot student
access to the sex-segregated facilities. This is yet another reason why it is incumbent upon schools to create a
safe school climate, supervise it appropriately, and clearly articulate clear expectations about acceptable

behaviors.

What if the bathroom that corresponds to the transgender student's gender identity would not be safe for the

transgender student?

If school administrators believe they cannot provide a student with safe use of school facilities, including
student bathrooms, then administrators should discuss this with the student during the creation of the G5P,
The objective is not to convince the transgender student to rescind the request, but to acknowledge that the
school climate and associated supervision are not well enough established to support the student’s safety.
Potential options for bathroom access should be discussed, such as including greater freedom to use the
bathroom during class time, increased teacher presence around bathrooms during passing periods, or a
“buddy system.” But again, a transgender student should never be forced or pressured into using alternate
facilities so that school or district personnel feel more comfortable. Furthermore, the issues related to the
transgender student’s safety are likely making other students feel unsafe as well. Thus, in addition to
addressing this concern with the transgender student, administrators should also identify ways to improve the

school climate so that all students can feel safe in the bathroom.

What about students with a non-binary gender identity? Are they allowed to simply switch back and forth
whenever they choose?

Students who are non-binary do not identify as either a boy or a girl. School personnel may be confused by
the evér-growing variety of labels with which students identify their gender, but addressing bathroom use
does not ha\}e fo be compticated. Schools can accommaodate non-binary students by putting a Gender Support
Plan in place identifying which bathroom the student will use. What is essential in sifuations involving non-
binary students is working on a case-by-case basis around the student’s needs. Our experience has been that
doing so within a school climate that is positive and well supervised, with clear expectations for how
students are suppcsed to behave and options for students who request them, non-binary students using

restrooms simply does not result in difficulties for anyone on campus.



What can | say to parents or students who are genuinely uncertain about the idea of transgender students using

bathrooms?

It can be easy to assume that a parent or student who voices uncertainty about transgender students using
bathrooms consistent with their gender identity is insensitive, uncaring or even bigoted. In our experience,
that is rarely the case. Most people have never known, or at least been aware of knowing, a transgender
person. This lack of familiarity, as well as the public discourse which tends to characterize transgender people
as scary or threatening, can create uncertainty, discomfort and sometimes fear. Unfounded as it may be, it is

nonetheless often a sincerely held belief.

Thus, in encountering the concerns of others, begin by assuming that they are being raised with positive
intent. Recognize and affirm that they may not be familiar with any transgender or gender-expansive children
or youth. Reassure them that this is new for many people, perhaps including yourself. Being uncomfortable
with something new is natural. Reinforce that your number one priority is making sure every child is safe at
school. Every student deserves to use bathrooms and other school facilities and offerings without worrying
about being harmed or mistreated. Emphasize the seriousness with which you take any person’s behaviors

that make another student unsafe.

Ask them to detail the specific concerns that they have. More than likely, they will be one or more of the ideas
described above. Try to help them consider for a moment what they would want the school to do if their own
child was negatively perceived to be different from the other students, be it for their religion, ability, size or
another frequently misunderstood aspect of identity, Ask them how it might feel for such a student to be the
subject of others’ rejection. If, after all of that, the parent is still concerned about their child using a bathroom
that transgender students are also using, gently remind them that you are more than happy to provide their
child with a private option. If any student is not comfortable, for any reason, then they can have access to a

space where they have the degree of privacy they need, where they will not be worried about the presence of

another student.




Should all of our bathreoms be gender neutral?

Given the importance of having options for all students, some schools consider moving towards a campus in (
which all bathrooms are “gender neutral’, or “all gender”. If these are single user bathrooms, there seems little
reason to keep these designated by gender. Like those in our homes, such bathrooms are avaitable to anyone.
Gender neutral can also refer to multi-stall bathreoms that can be used by anyone regard lesé of gender.

" These are bathrooms where it is likely that one would encounter people of any gender at the sink or coming

in and out of stalls. Having some or all multi-stall bathrooms declared “gender neutral” dispenses with

labeling them as “male” or “female] instead opting for signs that indicate anyone is able to use that facility.

If your school decides to create single user or all-gender bathroom facilities, we recommend doing so with an
accompanying education plan for infarming your community about the purposes for taking this step, and to
do so respectfully and with sensitivity to the many viewpoints about this topic. Schools that consider moving
towards all gender bathrooms should also be mindful of the need for options for any student who might

require or prefer a more private space.
Why are we doing this for just one or two students?

The simple answer is that you are not doing this just for a small group of students, Creating spaces that affirm ( :
individuals’ gender benefits all students. By emphasizing positive climate, effective supervision and clear :
behavioral expectations, along with providing non-stigmatized options for any student who needs them,

conditions are established that meet the needs of every child.



Discussions about a community’s questions regarding bathrooms can quickly break down, in large measure

because gender is something most of us take for granted - we simply haven't needed to give it a lot of

thought.

It is incumbent upon educators charged with addressing these concerns to engage their community in 2
healthy and well-informed conversation. A major purpose of our schools is providing education and modeling

for how to resolve issues in a diverse society.

Many of the concerns raised about transgender students and bathrooms are based on a lack of familiarity and
knowledge about gender in general, and transgender identities specifically. They are based in the fear of the
unknown or unfamiliar. As they have throughout the history of our democratic society, many of the inaccurate
assumptions being made about gender can be addressed through reasoned conversation and education, the

very mission of our schools.

Q: When a business/school/institution decidedly and clearly shows
that it recognizes and supports all gender identities, what effect
‘ does this have on you?

“This makes me feel welcomed and understood. As a teenager, |
want to feel the same as all of my peers. When a place validates my
identity it gives me a sense that being transgender doesn't have to
be a big thing. It makes me feel reassured, safer, and more normal.”
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june 2, 2016
Superintendent Carole Smith
Portland Public Schools
501 N. Dixon Street
Portland, OR 97227

Dear Superintendent Smith,

On behalf of the tens of thousands of Oregonians in every corner of the state, Basic Rights Oregon
is pleased to support the proposal by Lincoln High School students, parents and staff asking the
district to install multi-stall gender neutral bathrooms on campus.

Gender inclusive facilities ensure students of all genders have access to safe and affirming school
environment. The Portland Public School District is a leader in Oregon and nationally in
recognizing and supporting their students’ diverse gender identities. Creating a multi-stall gender
inclusive restroom is another important step—it sends a strong message that all students are
welcome at Lincoln High School, especially those who often find difficulty navigating gender-
specific restrooms.

We know our transgender youth are particularly vulnerable and misunderstood. Many experience
anxiety from trying to find a comfortable place to use the restroom, where transgender and
gender non-conforming students often experience harassment and bullying. Suicide attempt rates
are more than 40 percent among transgender and gender non-conforming people, rates that are
further escalated by those who experience bullying and harassment.

The addition of a multi-stall gender inclusive restroom would echo the sentiments in the
guidelines from the Oregon Department of Education and U.S. Department of Education: that
transgender and gender non-conforming students, just like all students, should have access to safe,
welcoming school environments and school administrators should work with students to make
that possible, This restroom would provide another option for any student, not just the
transgender and gender non-conforining students, who seek a safe space to use the restroom. Ata
time when there is a national debate on the full inclusion of transgender students in schools, the
Portland Public School District can strengthen its support of all its students by supporting this
student backed effort. Lincoln High School can serve as a model for how students, parents and
administrators can work together to imeet the needs of their students.

Basic Rights Oregon strongly encourages the Portland Public School District to support this effort
to make schools more welcoming for all their students.

It will once again demoenstrate Portland Public School’s leadership in supporting LGBTQ equality.

Every Community, Every County., Every Corner.
503-222-6151 | PO Box 40625 Portland, OR 97240 | 310 SW 47 Ave., Suite #300 Portland, OR, 97204






Sincerely,

Y len Y

Nancy Haque and Amy Herzfeld
Co-Executive Directors

Every Communuity. Every County. Every Corner.
503-222-6151 | PO Box 40625 Portland, OR 97240 | 310 SW 4" Ave., Suite #300 Portland, OR, 97204







Claire Anderson
1743 SW Madison St.
Portland, OR 07205
541.740,5387

April 28, 2016
Carol Smith and Jollee Patterson,

1 am writing to you in support of the students at Lincoln High School and their request for multi-stall,
gender diverse bathrooms. There is a rapidly growing body of research demonstrating the importance of
supportive family and school environments in helping gender diverse young people thrive, and keeping
these students healthy, engaged in school, and alive is an important responsibility for any school. i
believe these proposed restrooms would increase safety and positive health outcomes for all students,
as well as contribute to the creation of a more positive and affirming culture in Portland public schools
and the city as a whole, '

I work in soclal services with young adults, and | see every day the effects that discrimination,
marginalization, and stigmatization have on young people. Sexual and gender minorities have
dramatically higher rates of nearly every negative social and physical heafth outcome, and this s directly
refated to home and school environments that do not support and encourage them. Many of my youth
who are transgender and gender diverse have not completed high school due to the physical, emotional,
and mental health risks of attending school. The physical inability to use a restroom features in their
stories, as do the school climates that failed to recognize or care about this inability. Having a restroom
that is explicitly safe to use regardless of gender removes an immense, and unnecessary, barrier to
health, safety, and success for these students. Equally important, the creation of these restrooms sends
a powerful message to gender diverse students that they are welcome and that their school and
community value their contributions.

Another iimportant aspect of this proposal is that these restrooms will be multi-stall. This provides
crucial opportunities for bonding and soclal interaction that are too often denied to gender diverse
youth. Additionally, the non-specificity allows students to use the restroom without compromising their
privacy or safety, or turning a biological need into a political act or a coming out, From a safety
perspective, the multi-stall restroom is dramatically better than a single-occupant restroom. A small
room that locks from the inside is, unfortunately, the ideal place for students to engage in a wide range
of concerning behaviors. The single-accupant restrooms at my organization require constant vigilance
and are consistent work to manage. :

All students deserve a school where they are safe, valued, and able to learn: the ability to use a
bathroom without fear of harassment or harm Is certalnly not an unreasonable request. Supporting
gender diverse students in this way will help keep them in school and increase their abllity to become
contributing members of our community — we value and want thelr contributions, Lincoln High School
students should be commended for their compassion and clear sight in requesting these updated
restrooms, and | hope you will join me in supporting them.

Sincerely,

%/@%——

Claire Anderson







Coalition of LHS Student Usions
Gender-MNeutral bulei-Siaf]l Bathroons
May 16™ 2015
Bear Carole Smith and folles Patiersor, :

As 5 coalition of Lincoln High School swudent enions, v sirive to creaiz and sustain w
inclusive, supporiive, safe, and nondiseriminatory commeanity for sl of our siudents:
particularly those who are subject to bullying or adversity on the basis of thefr gender
identity. Recent events have mized questions as 1o how we wAll protect the Hahs and
safety of our trinsgender, gender-Fluld, nom-binary, and Intersex students in the face of
discrintination, bullying, micreaggressions, and outrisht violence.

We advocale for the implementation of & muli-stad) gendes-neuiraf bathroom 3t Lireoln
1ot e purpose of protesting the well-being, safety, and equity of tmnszender snd eendey
diverse students and of al} students. We agree that 3 nuli-stall bathsoom will further
expand the inclusive aimosphere for which Lincols is known. Providing only single-sind]
bathrooms (or even aceess 10 The bathroom of fheir stated gender idenfity} to iransgonder
youth causes alienation and inequity. “Separate” is not equal. “Foual access™ dass’(
irsure eguity; gender-diverse students shoold aof bis foreed 1 moks a cholee botween
their ientity and feelings of personal sufity every fime they use the mestroom. Cisgender
students are leaming that equity means considering the history and present nesds of
students different from themaelves, Furthermore, the implementation af a mulii-stall
bathroom significantly decresses the risks and danpers, hoth social and physical, posed
by the uge of & sidgte-stll hathraom.

Thus, 85 5 coalition, the stedent unfons of Lincoln, we are in fill suppart of the 7
implementation of a multi-stal] gender-nenizal hathroon as a step towerds the fusiher
prolection ind acceptance our gender diverse studems,
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Fortland Public Schools: Gay Straight Alliances
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