Reading Comprehension (RC) 
Development of Working Hypothesis

Guiding Statement: 
For the majority of students, reading comprehension problems are related fundamentally to decoding problems at the individual word level. For example, many students age six to eight, phonemic awareness deficits may impact basic reading skills and therefore affect reading comprehension. In later teen years, students with auditory processing problems may also experience difficulty with subject area vocabulary and reading comprehension. Nevertheless, there is evidence that a percentage of students demonstrate poor comprehension despite adequate decoding ability (Catts, 2003). Students with poor reading comprehension may lack not only poor decoding, but also comprehension in oral listening tasks and/or written language (Berninger, 2007). Poor fluency with reading tasks can also negatively impact overall comprehension. Therefore, it is unlikely that any single underlying source may be solely attributed to poor reading comprehension (Cain, 2006). Core basic psychological processes contributing to reading comprehension may include attention, language use (including listening comprehension and vocabulary development), memory and learning (e.g., working memory), metacognition, problem-solving/judgment (including making inferences and deductions), and processing speed.  Students with a weakness in the area of language would benefit from systematic and explicit reading comprehension interventions that incorporate language including semantic, morphological, and syntactic awareness instruction.  Student with a weakness in the area of working memory, attention, and executive functions may benefit from organizational and multi-sensory instructional strategies.

Purpose: 
This document is designed to be used in conjunction with the SIT process to summarize and analyze a student’s data across all tiers of support, to formulate a hypothesis of the nature of the difficulty, and assist teams with determining if a disability is suspected.  

	Hypothesized Indicator descriptions (check to right if description applies)
	Check if description applies:

	Difficulty understanding oral directions at an age/grade appropriate level
	☐
	Uses imprecise vocabulary
	☐
	Trouble remembering what was read
	☐
	Difficulty retelling a story
	☐
	Problems defining vocabulary
	☐
	Trouble recalling relevant detail from a passage
	☐
	Difficulty retelling a sequence of consecutive actions
	☐
	Problems drawing an accurate picture from an age appropriate orally presented story
	☐
	Problems with cloze or maze reading tasks
	☐
	Difficulty providing possible outcomes in a given unfinished story
	☐
	Problems identifying inconsistencies in a contrived story
	☐
	Problems sorting and sequencing randomized sentences from the same story (story anagram)
	☐
	Difficulty with inference tasks (providing missing elements, elaboration on detail, etc.)
	☐
	Family history of learning disability
	☐


	Performance Relative to Intellectual development
	Check if Description Applies:
	Psychological Processing Area

	Difficulty finding the right word to say or slow, labored, or limited amount of speech
	☐	Language 

	Frequently asks for directions to be repeated or gets lost in the middle of a problem
	☐	Working Memory 

	Does well on daily assignments but doesn’t do well on formative assessment/end of week tests. Difficulty recalling facts and related concepts/ideas. Difficulty with memorization.  Difficulty with word retrieval.
	☐	Long Term Memory 

	Difficulty with conceptual thinking, understanding how ideas are interrelated and  forming conclusions
	☐	Fluid Reasoning

	Mind appears to go blank, gets overwhelmed with difficult tasks, or can’t pay attention for long, unusual or erratic patterns of error, easily distracted from relatively mundane tasks, inattentiveness to errors, problems when focusing on more than one thing at a time.  Difficulty figuring out what is needed for a task, getting started, or sticking to a plan of action, does not anticipate the time or sequence necessary for task completion.
	☐	Attention and Executive Functions






	Culturally and Linguistically Appropriate Instructional Intervention Implemented (Reading interventions that correspond to the proposed area of weakness should be implemented (e.g. phonological, orthographic).
	Dates of Intervention
Frequency/Duration
	Is progress being
made when compared to
peers (for CLD students compare progress to CLD peers’ progress)?

	Tier I 
	☐ Effective core instruction (e.g. 80% of students making sufficient gains)
	☐90 minutes (K-3rd) 60 minutes (4th-12th) of instruction in the essential components of reading daily
	☐Yes                      ☐No

	Tier II
	☐Vocabulary and Comprehension targeted intervention 


	☐ 30 additional minutes of targeted instruction daily
	☐Yes                     ☐ No

	Tier III
	☐Vocabulary and Comprehension intensive intervention

	☐ 30 additional minutes  (K-3rd) 90 minutes (4th-12th) of intensive intervention daily
	☐Yes                      ☐No



Progress Monitoring Data (At least one of the following repeated progress monitoring probes must be administered):
	PERFORMANCE relative to Grade 
Empirically-derived Criterion Assessments 
	Criteria for Academic Weakness
	Administered 

	Data Indicates an Academic Weakness 

                      

	☐DIBELS Daze, IDEL FRO, easyCBM VOCAB or MCRC, DLI reading comprehension CBM probe
☐ Repeated Reading Maze CBM
	4 data probes ≤16th %ile  
	☐  1x every 2-4 weeks


	☐Yes                      

☐No



State Assessment
	ACHIEVEMENT relative to STATE STANDARDS Curriculum/Grade Leveled Assessments
	Criteria for Academic Weakness
	Administered 
	Data Indicates an Academic Weakness  

	Oregon State Assessment – Reading
	Not Met (current year) 
≤16th %ile previous years
	☐

	☐Yes                      ☐No



Report Cards/Classroom Assessment
	PERFORMANCE relative to STATE STANDARDS Curriculum/Grade Leveled Assessments 
	Criteria for Academic Weakness
	Administered
 
	Data Indicates an Academic Weakness 

	Standards-based report card – Reading, L/A 
	Not yet, D, F 
	☐

	☐Yes                      ☐No

	Teacher-scored reading/vocab from curriculum
	Not passing or <60% 
	☐

	☐Yes                      ☐No

	Graded reading comp activity from curriculum
	Not passing or <60%
	☐

	☐Yes                      ☐No
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